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Abstract

ThisstudyexploredthefollowingresearchquestionsinEnglishclassesata

universityinJapan:ArethereanydifferencesamongstudentreactionstoExtensive

Reading(ER)inthreedifferentclasses?Ifso,whatkindsofdifferencesareapparent?

StudentreactionswerecollectedthroughquestionnairesurveysfromtwoScience

Engineeringmajorclasses,whereout-of-classERassignmentsweregiven,andoneArts

majorclass,inwhichin-classERactivitiesweredone.Inadditiontothestudents'

responsestothesurveys,theteacher'srecordsofstudents'out-of-classwork(i.e.,book

reports)andofobservationofstudents'engagementinin-classreadingactivitieswere

examined.Thefindingsofthisstudyincludedthefollowing:(1)Evenstudentswith

similarbackgroundsshoweddifferentreactionstoER;and(2)studentsshoweddifferent

reactionstoERwhentherequiredERassignmentsoractivitiesweredifferent.The

studysuggeststhatitisimportanttohelpstudentstodevelopthehabitofreading

extensivelyfromtheverybeginningoftheacademicyear,andthatin-classreading

activitiescanserveasaneffectivetriggerforstudentstobeginexperiencingthejoyof

reading.Theseactivitiesseemespeciallybeneficialforlessmotivatedstudentswhoare

notwillingtostudyoutsidetheclass.

1.Introduction

ExtensiveReading(ER)hasbecomequitepopularamonguniversitiesandcolleges

inJapaninrecentyears.Atrecentconferencesrelatingtolanguageteachingand

learning,anumberofpresentationsareusuallygivenaboutER.ERhasgainedmuch
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attentioninpublicationsinthelanguageeducationfield,aswell.Forexample,Takase

(2008,July)madeapresentationonhoweffectiveERwasinEnglishclassesfor

repeaters(i.e.,studentswhofailedinthecourseintheprevioussemesteroryear).

Robb(2008,November)demonstratedanERquizprogramusinganon-lineMoodle

learningmanagementsystem.ToyotaNationalCollegeofTechnology,whichstarted

ERclassesin2002,hasreportedonpositiveeffectsofERandwaystoimplementERin

aprogramonseveraloccasions(e.g.,Nishizawa&Yoshioka,2008;Nishizawa,Yoshioka,

Ito,Fukada,&Nagaoka,2008).AtKinkiUniversity,anumberofteachersare

currentlyusingERintheirclasses.TheDepartmentofLanguageisdevelopinganew

curriculumtostartin2010,andintheirproposal,ERisincorporatedaspartofthe

corecourseactivities(Omura,2009).

Overthelastdecade,anumberofERstudygroupsandresearchassociationshave

beenformed.TheStartwithSimpleStories(SSS)EnglishLearningMethodsStudy

Groupwasfoundedin2001andrenamedasSSSExtensiveReadingStudyGroupin

2008.TheyhavebeenprovidingworkshopsandseminarsonERthroughoutJapan.In

2004,KunihideSakaiandanumberofothereducatorsestablishedtheJapanExtensive

ReadingAssociationtofurtherthepromotionofER.Theiractivitieshelpedtospread

ERamongyoungandadultlearnersandatvariouslevelsoftheeducationalsystem.

TheExtensiveReadingSpecialInterestGroup(ERSIG)wasofficiallyacknowledgedby

theJapanAssociationforLanguageTeaching(JALT)asaJALTFormingSIGin2008

afterbeingactiveforafewyearsasaninformalgroup.

AlargenumberofteachersandresearchersagreethatERisusefulinlanguage

learning(e.g.,DayandBamford,1998,2000),eventhoughquiteafewmayargueover

thehypothesisthatERor"comprehensibleinput"(e.g.,Krashen,1985)istheonly

mainsourcefordevelopingthetargetlanguageproficiency.IhavebeenusingER

activitiesinseveralclassesandalsoviewERasaneffectivetoolforhelpinglearnersto

developtheirreadingproficiency.Thispaperwillreportanddiscussstudentreactions

collectedfromthethreedifferentclassesItaughtatauniversityinJapan.

2



StudentReactionstoExtensiveReading

2.Literaturereview

ExtensivestudieshavebeenconductedonERactivitiesinthesecondlanguage

educationfieldoverthepasttwentyyears.Thestudieshavefocusedonvariousissues

suchastherelationshipbetweenERandtargetlanguageskillsaswellasthe

relationshipbetweenthefirstlanguage(L1)andthesecondlanguage(L2)reading

motivation.OtherstudieshaveexaminedwaystoincorporateERinalanguage

classroom,assessmentinERactivities,andEReffectsonlearneraffectsuchas

motivationandinterestinreading.

Forexample,Janopoulos(1986)exploredthecorrelationbetweenLIand/orL2

pleasurereadingandL2writingproficiencyamongadultlearners.Thisstudy

supportedthehypothesisthatproficiencylevelsforL2readingandwritingarestrongly

related,butitdidnotanswerwhetherL2readingimprovedL2writingproficiency.Nor

didthestudyfindanysignificantcorrelationbetweenthetotalpleasurereadinginboth

LIandL2andL2writingproficiency.NationandWangMing-tzu(1999)exploredthe

roleofgradedreadersinvocabularydevelopment.Theysuggestedintheirpaperthat

learnersreadaboutonegradedreaderperweek,readseveralbooksateachofthe

variouslevels,andworktheirwaythroughthelevelsinordertobeeffectivelyexposed

tohighfrequencywordsonrepetitiveoccasions.RobbandSusser(1989)comparedthe

effectofreadinginstructiontreatmentintwodifferentgroups:onewithERandthe

otherwithskills-buildingapproachwithatextbookonethirdofwhichwastextsfor

reading.TheirstudysuggestedthatERcouldbeatleastaseffectiveasskills-building

andmoreimportantly,itwasmoreinterestingforlearners.

Takase(2007)examinedthecomponentsofL2readingmotivationamonghigh

schoolstudentsinJapan.Sheconcludedthat"intrinsicmotivationforL2reading"and

"i
ntrinsicmotivationforLIreading"bestpredictedstudents'motivationtoreadinL2

(Englishinthisstudy),whereasreadingperformanceinLlandL2didnotcorrelate

witheachother.MasonandKrashen(1997a,1997b)reportedthat,comparedto

traditionalcoursematerialsincludingreadingselections,comprehensionquestions,

vocabularyandgrammarexercises,andtranslationexercises,ERworkedmore
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effectivelytohelpunmotivatedlearnerstoimprovereadingcomprehensionandtoenjoy

theclass.MasonandKrashen(1997b)alsoreportedthatERapproachworkedwell

bothataprestigiousuniversityandatwo-yearcollege.Apple(2007)investigated

Japaneseuniversitystudents'perceptionsofERandproposedthatinstructorscould

moreefficientlyutilizegradedreadersbyconsideringstudentperceivedadvantagesand

disadvantagesofgradedreadersandoftheERprogram.

Thus,numerousresearchershaveexploredintoissuessurroundingER.Someof

theminvestigatedtheeffectsofERactivitiesonlearnerattitudesandperceptionsabout

readingoraboutERactivitiesthemselves.However,noneofthesestudiesfocusedon

howstudents'perceptionsofERmayvarywhenlearningenvironments,learner

characteristics,anddifferencesinERactivitiesareconsidered.Thispaperisto

investigatetheseissuesbyexaminingreactionscollectedfromthreeJapaneseuniversity

Englishclasses.

3.Researchquestions

Thefollowingquestionsweresetforthisstudy:Arethereanydifferencesin

studentreactionstoERinthreedifferentclasses?Ifso,whatkindsofdifferencesare

apparent?

Iwillexplorebackgroundfactorstoexamineandexplainthedifferencesby

comparingstudentreactionscollectedthroughquestionnairesurveysandrecordsof

students'readingactivities.

4.Methods

4.1StudentsandExtensiveReadingtreatment

ERassignmentsweregiveninthree"EigoEnshu(EnglishSeminar)"classesfor

universityfirst-yearstudentsthatItaughtinthe2008academicyear:ClassAwasheld

duringthespringsemester,andClassBandClassCwereheldduringthefallsemester.

StudentsinClassAandClassBwereScienceEngineeringmajors,andstudentsinClass

CwereArtsmajors.TheseEigoEnshuclassesmettwiceperweekfor90minuteslong
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eachtimeover14weeks.

InthetwoScienceEngineeringclasses(ClassAandClassB),ERassignmentswere

quitesimilar.ThedifferenceswerethatClassBwasgivensixratherthanfivetimes

ERassignmentswhiletherequiredlengthoftheafter-readingreactionswerereduced

from70to60Englishwords.Themodificationswereinresponsetothestudents'

reactionstothesurveygivenattheendofthespringsemester(SeeSection4.2).In

theArtsmajorclass(ClassC),IprovideddifferentERactivitiesafterconsideringthe

students'Englishproficiencylevelsandgeneralattitudestowardslearning(Table1).

FortheseEigoEnshuclasses,studentshadbeenassignedtoaclassbasedonthe

resultsofaplacementtestatthebeginningofthesemesterinthespringsemester,and

reassignedtoaclassinthefallsemesterbasedontheresultsofatestgivenattheend

ofthespringsemester.ClassAandClassBweremid-levelwithanestimatedaverage

TOEICscoreofaround300.FivestudentsfromClassAremainedinClassB.Inother

words,themajorityofthestudents(28students)inClassBwerenewtomyclassand

totheERassignmentswhilefivestudentswerefamiliarwiththeERassignmentsby

thetimethefallsemesterstarted.ClassCwasthelowestclassamongtheArts

majors,andmanystudentshadfailedtoacquirebasicgrammarandvocabularyofthe

Englishlanguage.Thestudents'poorattendancerecordsillustratedagenerallackof

motivation.Nomorethan15studentsgenerallyattendedtheclass,andanumberof

studentsdidnotattendtheclassatallorattendednomorethantwoorthreetimes.

ThemostsalientdifferencebetweenthetreatmentfortheScienceEngineeringmajor

classesandtheArtsmajorclasswasthelocationofreading(Table1).Intheformer

classes,studentsweretoldtoreadanddotheafter-readingtasksoutsidetheclass,

whileinthelatterclass,studentswereinstructedtobringbooksthattheyhad

borrowedfromthelibraryorfromtheLanguageCenterztotheclasssotheycoulddo

theERactivityinclass.

Inallthesethreeclasses,studentsweregiventhefreedomtochoosebookstoread.

StudentsinClassCwererecommendedbooksatthelowestlevelofthegradedreader

series(e.g.,EasystartsfromtheLongmanPenguinReadersseries)becausethesebooks
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wereconsideredeasyenoughfortheirEnglishproficiencylevels.Duringtheallocated

timeinclass,moststudentsreadonebook,whileoneortwostudentsreadtwoorread

partofaratherlongstoryinabook.Similarly,manystudentsinClassAandClass

Bborrowedbooksfromlower-levelgradedreaders(e.g.,LevellfromtheLongman

PenguinReadersseriesandSteplfromtheRandomHouseBooksforyoungreaders)

whileafewchallengedthemselveswithhigher-levelbooks(e.g.,Level3fromtheseries).

Eveninthelattercase,studentswereinstructedtochooseabookthathadnomore

thanfiveunknownwordsononepage.Althoughsomeofthelow-levelbooksmayhave

beentooeasyforthestudents,thestudentswerenotforcedtoreadmoredifficultones

becausetheopportunitytoexperiencelearnerautonomyandthejoyofreadingwas

givenahighpriorityintheassignment.Studentsweretoldtoreadatleastonebook

fortheone-timeassignment,andthestudentsusuallyreadtheminimumamountunless

theyhadnotdonetheassignmentfortheprevioustime,inwhichcasesomereadtwo

tomakeupforthemissingtime.

Table1.ExtensiveReadingActivity/AssignmentinClassA,ClassB,andClassC

ClassA ClassB ClassC

Time

Major

RegisteredN

Materials

Location

Readingtime

Timesin

semester

After-reading

tasks

Gradeportion

2008SpringSemester

ScienceEngineering

31students

Gradedreadersfromthe
libraryorfromtheLanguage
Centeroftheirchoice

Out-of-classreading

Dependedonthestudent.

5times(approximatelyonce
intwoweeks)

Wroteasummaryinabout
100Japanesecharactersand
areactionin70English
wordsasanout-of-class
assignmentandsharedthem
insmallgroupsinclass.

10%ofthecoursegrade

2008FallSemester

ScienceEngineering

33students

Gradedreadersfromthe
libraryorfromtheLanguage
Centeroftheirchoice

Out-of-classreading

Dependedonthestudent.

6timesb(onceintwoweeks)

Wroteasummaryinabout

100Japanesecharactersand

areactionin60English

wordsasanout-of-class

assignmentandsharedthem

insmallgroupsinclass.

10%ofthecoursegrade

2008FallSemester

Arts

24students

Gradedreadersfromthe
libraryorfromtheLanguage
Centeroftheirchoicea

In-classreading

About15minutesperactivity

13timesb(onceaweek)

Wroteashortsummary

andreactionseitherin

EnglishorinJapaneseona

providedreadinglogsheet

inclass.

10%ofthecoursegrade

aStudentsweretoldtobringacoupleofgradedreadersthattheyborrowedtotheclass .bThe

teacherbroughtaboxof4410w-levelgradedreaderstotheclasssostudentscouldchoosebooks

andreadinclassonceinClassBandtwiceinClassC.ThenumberofassignmentsforClass

Baboveisthenumberofout-of-classassignmentsanddoesnotincludethisone-timein-class

readingasitwasanexceptionalcase.
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4.2Collectionofstudentreactions

Students'reactionstoERassignmentswerecollectedthroughsurveysgivenatthe

endofthesemester(seeAppendixA,B,andCfortheactualsurveysused).The

surveysweredoneinJapanese,thestudents'motherlanguage,sothattheywouldhave

notroubleunderstandingthesurveyorexpressingtheiropinions.

Inthespringsemester,thesurveyincludedfourclosed-responsequestions:

1.Whatdoyouthinkoftheamountofassignments?

2.DidyouenjoyERactivities

3.DidyoufindERactivitiesuseful

4.WouldyouliketocontinueERactivitieseveniftheyarenolongerclass

assignments

Italsoprovidedtwoopen-responsequestions:whatstudentsthoughtthebenefitsor

positiveeffectsofERactivitieswereandwhattheythoughtthedrawbacksorproblems

withtheERactivitieswere.Thesequestionswereincludedwithafewadditional

questionsinthefallsemestersurvey.Theadditionalquestionswereaboutthenumber

ofbooksstudentsread,thetimetheyspentreadingandwritingbookreports

(summariesandreactions),andthedifficultyinchoosingbooksappropriatefortheir

ownlevel.Thequestionswhichwereusedbothinthespringandthefallsemesterwere

examinedforthispaper.

Inadditiontothesurveys,lkeptrecordsofstudents'ERactivities.lnClassAand

ClassB,Imaintainedrecordsofstudents'submissionsinanExcelspreadsheetafter

readingandcommentingonbookreportsstudentshadsubmitted.InClassC,Ikept

notesofmyobservationofstudents'involvementinERactivitiesinclass.These

recordswerealsoreferencedinthisstudy.

Inthenextsection,theresultsofthesurveyareprovided.Theywillbefollowed

bytwocomparisonsofthethreeclasses.OnecomparisonisbetweenClassAandClass

B(twoclassesofthesamemajor),andtheothercomparisonisbetweenClassBand

ClassC(twoclassesfromthesamesemester).
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5.Results,findings,anddiscussion

5.1Surveyresults

Theresultsofstudentreactionstotheclosed-responsequestionsinthesurveysare

listedinTable2,Table3,Table,4,andTable5.Thenumberofstudentswho

respondedtothesurveywasverydifferent,especiallybetweentheScienceEngineering

classes(ClassAandClassB)andtheArtsmajorclass(ClassC).Itmaynotbevalid

tocomparetheresponsesbyusingpercentages,becausethetotalnumberofresponders

ineachclasswasnomorethanthirty.However,thisinformationisincludedinthe

tablesinordertoprovideanadditionalaspectinordertocompareclasses.

Table2.Whatdoyouthinkoftheamountofassignments?

Morewouldbe

better.

Itwas

appropriate.

Itwastoo

much.
Other

Total

respondents

ClassA

CIassB

CIassC

n

%

n

%

n

%

O

o.0

0

0.0

1

7.1

15

51.7

15

50.0

11

:・

13

44.8

14

46.7

2

14.3

1

3.4

1

3.3

0

0.0

29

100.0

30

100.0

14

100.0

Table3.IenjoyedtheERactivities.

1 2 3 4 5 6
Total

respondents

ClassA

CIassB

CIassC

n

%

n

%

n

%

3

10.3

4

13.3

0

0.o

2

6.9

5

16.7

0

0.o

ぶ
リ

ワ
ヨ

ヨ

8

τ

14

a

2

4

り
自

4

1

14

.・

6

20.0

5

35.7

1

3.4

1

3.3

6

42.9

1

3.4

0

0.0

1

7.1

29

100.0

30

100.0

14

100.0

Notes:1=Itotallydisagree;2=Idisagree;3=Ikindofdisagree;4=Ikindofagree;5=Iagree;

6=Istronglyagree.
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Table4.TheERactivitieswereuseful.

1 2 3 4 5 6
Total

respondents

ClassA

CIassB

CIassC

n

%

n

%

n

%

1

3.4

2

6.7

0

0.o

2

6.9

6

20.0

0

0.o

3

3

1

4

13

7

23

1

7

11

37.9

12

×11

9

64.3

10

34.5

3

10.0

4

28.6

1

3.4

0

0.0

0

0.0

29

100.0

30

100.0

14

100.0

八tote: 1=Itotallydisagree;2=Idisagree;3=Ikindofdisagree;4=Ikindofagree;5=Iagree;

6=Istronglyagree.

Table5.IwouldliketocontinueERactivities.

1 2 3 4 5 6
Total

respondents

ClassA

CIassB

CIassC

n

%

n

%

n

%

8

27.6

6

20.0

0

0.o

5

17.2

11

36.7

3

21.4

　

ヨ

　

4

3

10

a

4

&

1

90

9
自

11

37.9

3

10.0

4

28.6

O

o.0

0

0.0

3

21.4

1

3.4

0

0.0

0

0.0

29

100.0

30

100.0

14

100.0

八tote: 1=Itotallydisagree;2=Idisagree;3=Ikindofdisagree;4=Ikindofagree;5=Iagree;

6=Istronglyagree.

5.2ComparisonbetweenClassAandClassB

StudentsinClassAandClassBsharedsimilarbackgrounds,astheybothwere

ScienceEngineeringmajors.Inaddition,thesetwoclasseswerebothassignedtomid-

levelEnglishclassesintheScienceEngineeringDepartmentasaresultofthe

proficiencytests.Thenumberofstudentsregisteredforeachclasswasaboutthirty.

Inspiteofthesesimilarities,somecleardifferenceswerefound.

First,ClassAgenerallyshowedmorepositiveattitudestowardsERactivitiesthan

ClassB.Thesurveyresultsalsosupportedthisobservation.Forexample,160utof29

studentsinClassArespondedthatthey(kindofortotally)agreethattheyenjoyedER

activities,whileonlysevenoutof30studentshadsimilarresponsesinClassB(Table

3).Similarly,220utof29studentsinClassArespondedthatthey(kindofortotally)
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agreethattheyfoundERactivitiesuseful,whileonly150utof30studentschosethose

responsesinClassB(Table4).Asforthequestionofwhethertheywouldliketo

continueERactivitieseveniftheseactivitieswerenotclassassignments,120utof29

studentsinClassAanswered(kindofortotally)positively.However,onlythreeout

of30studentsinClassBrespondedsomewhatpositivelytothesamequestionby

choosingtheanswer"Ikindofagree"(Table5).

Secondly,studentsinClassAgenerallydidERactivitiesmoreseriouslythanClass

Bstudents.TheaveragenumberoftheassignmentssubmittedperstudentinClassA

was4.6assignmentsoutofthefiverequired(submissionrate:92.3percent),whileeach

ClassBstudentonlysubmittedanaverageof3.7assignmentsoutofthesixrequired

(submissionrate:62.1percent).

Additionally,studentsinClassAgenerallydidcooperativeactivitiesmoreeagerly

thanstudentsinClassB.StudentsinClassAwerealsogenerallymorewillingto

workwithotherclassmatesandtheyseemedtoenjoysharingbookreactionswitheach

other.Somestudents,ontheirowninitiative,broughtbooksthattheyhadreadto

showtootherclassmatesalongwiththeirbookreports.Ontheotherhand,students

inClassBseemedgenerallymorereserved.Itispossiblethatthecooperative

atmosphereamongtheclassservedtodeveloppositiveattitudestowardslearningin

studentsinClassA.

Furthermore,theresultsofthisstudyhighlightedtheimportanceoftheformation

ofgoodreadinghabitsduringthespringsemesterwhenthestudents'collegelifejust

started.Inthefallsemester,universityfreshmenaregenerallymorerelaxedasthey

havebecomeusedtotheirnewlife.Also,therearemorenationalholidays,inaddition

tothetwo-weekend-of-yearandbeginning-of-yearbreak.Theuniversityfestivalis

heldinNovember,andanumberofstudentsbecomepreoccupiedwithclubactivities

relatedtothefestival.Studentsmayalsobecomebusierwiththeirmajorcoursesthan

thespringsemester.Forthesereasons,manystudentsmayfinditdifficulttofocuson

learningEnglish,whichisnottheirmajor.SincemostofthestudentsinClassBhad

notexperiencedERactivitiesintheprevioussemester,theymighthavefoundithardto
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adjusttothenewrequirementsinthefallEnglishclass.

AsforthefivestudentswhoremainedinClassBfromClassA,theaveragenumber

oftheERassignmentssubmittedwas4.6(submissionrate:76.7percent),whilethe

numberfortherestofthestudentswas3.6(submissionrate:59.5percent).Thefive

studentssubmittedthefirstthreeassignmentswithasubmissionrateof93.3percent.

Forthelastthreeassignments,theirsubmissionratedroppeddownto60.Opercent.

Perhapsthesefivestudentswerenegativelyinfluencedbythewhole-classattitudethat

didnottaketheERassignmentsseriously.Thesefiguresindicatethatitisimportant

tohelpstudentstoformgoodreadinghabitsfromtheirfirstsemesterattheuniversity.

5.3ComparisonbetweenClassBandClassC

ThedifferencesobservedbetweenClassBandClassC,bothfromthefallsemester,

werealsointeresting.ItseemedthatstudentsinClassCappreciatedERactivitiesmore

thanstudentsinClassB.Forinstance,130utof14studentsinClassCrespondedthat

theyfoundERactivitiesuseful,whileonly150utof30studentssaidthatthey(kind

of)agreewithit(Table4).Also,sevenoutof14studentsinClassCansweredthat

theywouldliketocontinueERactivities,butonlythreeexpressedsuchadesirein

ClassB(Table5).

Thelocationofreading(i.e.,in-classreadingorout-of-classreading)probably

influencedthesestudentreactions.InClassC,11studentsoutof14answeredthatthe

amountoftheERactivitieswasappropriateandoneevensaidthatmorewouldhave

beenbetter.Ontheotherhand,halfthestudentsinClassBansweredthatitwastoo

much(ClassAalsoshowedasimilartendencyonthisquestion)(Table2).Studentsin

ClassCexperiencedaboutdoublethetimesofERactivitiescomparedtostudentsin

ClassB(andClassA),astheactivitywasbasicallydoneonceaweekinClassC(Table

1).ItseemsthatstudentsinClassBreactednegativelyto"out-of-class(orhome)as

コ 　

signments.

Inordertofamiliarizestudentsevenmorewithgradedreaders,Ibroughtaboxof

44gradedreaderstotheclassonceinClassB,andtwiceinClassC(seeNotebinTable
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1).InClassC,wherestudentsthemselvesusuallybroughttwoorthreebookstoread

inclassthattheyhadborrowedfromthelibraryorfromtheLanguageCenter,

studentsseemedtobereadingbooksmoreeagerlywhenthebookswereprovidedbythe

teacher.Somestudentsweretryingtoreadmorebooksinthelimitedamountoftime.

Studentsmayhavebecomeexcitedbythefactthatbookswereavailableathand,and

theycouldactuallyopenandcomparethebooksinperson.Ofcourse,studentscan

comparebookswhentheygotothelibraryortotheLanguageCenter,butin-class

readingwherebooksareprovidedmayworkasaneffectivetriggerforlow-motivated

studentstobeginexperiencingthejoyofreadingeasymaterials.Suchstudentsmay

otherwiseremainskeptical,believingthatclassassignmentsmustbedifficultand

bothersome.

Infact,twostudentsinClassBandsixstudentsinClassCcommentedonhaving

hadtoborrowbooksfromthelibraryorfromtheLanguageCenter,as"negativesides"

ofERactivitiesinthesurveyresponses(e.g.,"ltisbothersometohavetogotothe

library.").Studentsshouldappreciatethattheyhavemoreopportunitiestomakeuse

ofthelearningfacilities.Itisashamethatthesestudentsfailedtoappreciatethe

resourcesoncampus.Ontheotherhand,therewasnosuchcommentfromClassA.

Onthecontrary,onestudentsaidthatitwasgoodtobeabletolearnmoreaboutthe

library,andanotherreportedthatitwasgoodtohavemorechancestogotothe

library.

In-classreadingseemstohavebeenmoreeffectivethanout-of-classreadingin

promotingpositiveaffectamongstudentsinthecomparisonofstudentresponsesin

ClassBandClassC.However,thefindingthatout-of-classreadingassignmentswere

wellreceivedbystudentsinClassAisequallyimportant(seeSection5.2).Thus,it

shouldbeemphasizedthatdevelopingstudents'extensivereadinghabitsfromthe

beginningofthefirstacademicyearisessential.Inaddition,whenimplementingER

activities,teachersshouldtakeintoaccountotherfactorssuchaslearnergeneral

attitudestowardslearningandclassatmosphere.
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6.Conclusion

Theanalysisinthisstudyhasrevealedtwointerestingpoints.First,evenstudents

withsimilarbackgrounds(samemajors,similarproficiencylevels,andsimilarclass

size)showeddifferentreactionstoERassignments.Thedifferencesmaybeexplained

bythetimeoftheacademicyearandtheclassatmosphere.Whenstudentscanstart

ERactivitiesintheirfirstsemesterincollegelife,theymaybemorewillingtodothe

activities.Furthermore,whenstudentsintheclassareopentocooperativeactivities

andwillingtoshareeachother'sworkinclass,out-of-classERactivitieswhichare

followedupwithin-classactivitiessuchassharingbookreportswithclassmatesmay

workmoreeffectively.Itisalsoimportantfortheteachertoprovideacooperative

atmosphere,wherestudentsfeel"positivepeerpressure"todotheassignments.The

resultsofthisstudyimpliedthatwhenthemajorityofthestudentsdidERactivities,

theykeptdoingtheactivitiesandexpressedmorepositiveattitudestowardsER.If

studentsfailedtoexperiencesufficientERactivities,theywouldnotbeabletolearnthe

joyofextensivereadingandmaycontinuetobeboundbynegativebeliefssuchas

"
readingisdifficult"or"homeassignmentisbothersome."

Second,studentsshoweddifferentreactionstoERwhentherequiredER

assignmentsoractivitiesweredifferent.Thedifferenceinthestudentreactionscanbe

partiallyexplainedbythedifferencesintheassignmentsoractivities,buttheyare

probablynotsufficient.Studentswhoexperiencedin-classERactivitiesappreciatedER

more,comparedtostudentswhodidout-of-classERas"homeassignments."However,

out-of-classERassignmentsworkedfairlywellwithaclassinthespringsemester,and

therefore,thisstudycannotconcludethatthein-classversusout-of-classreadingwas

themainfactortohavecontributedtothedifferenceinstudentreactionstoER.

Nevertheless,theresultsofthisstudysuggestthatin-classreadingcanbeaneffective

triggerforlearningmoreaboutER.Thisseemsespeciallybeneficialforstudentswho

arenothighly-motivatedreadersandwhowillonlygoandcheckoutgradedreaders

fromthelibraryorLanguageCenterwhenitisrequired.Suchstudentsmightneed

additionalexternalstimulitoparticipateinERlongenoughtolearnthejoyofreading

13
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bybeingprovidedwithgradedreadersandin-classreadingtime.Teachersmayeven

finditusefulfortheentireclasstovisitthelibraryorLanguageCentertogive

studentsmoreexposuretoavailableresourcesandprovideencouragementforthe

studentstoparticipateinER.

Lastly,itisinterestingthatapproximatelyhalfthestudentsinClassAandClass

BsaidthattheamountofERassignmentswastoomuch,andinClassC,onlytwoout

of14studentsrespondedasnegatively.The"appropriateamount"ofassignmentsis

anothertopicfordiscussionforteachersandresearchers,whichwasnotcoveredbythis

paper.Theappropriateamountwouldbedecidedbythecourseobjectivesandgoals,

andstudentachievementlevelsofthegoals.Inpractice,thebalanceofallthe

assignmentsfromallthecoursesthatstudentsaretakingshouldbeconsidered,aswell.

Itispossible,however,thatifstudentsbelievethattheycouldlearnwithoutmaking

mucheffort,theamountofreadingmaybeexactlyappropriateevenwhenstudentsfeel

"it
wastoomuch."Toputitanotherway,perhapsmoreERactivitiesmighthavebeen

requiredtomeettheoptimumlevelofeffectivenessinClassC,eventhoughthemajority

ofstudentsreportedthattheamountofactivitieswasappropriate.

Notes

1

2

ThisstudyhasbeenconductedasapartoftheExtensiveReadingresearchprojectwith

theHeisei20academicyear(the2008‐2009academicyear)KinkiUniversityResearch

Grant.ResearchNumber:KSO2;ResearchTitle:"ANew,Can-Do-List-BasedCurriculum

bytheDepartmentofLanguageEducation:DevelopingaProgramUsingExtensive

Reading";ResearchGroupMembers:YoshihiroOmura(projectleader),AlisonKitzman,

ThomasKoch,KaoriNitta,EtsukoShimo,andGeorgeTruscott.(※ 平 成20年 度 近 畿 大 学

学 内 研 究 助 成 金:課 題 番 号KSO2;研 究 課 題 「Can-Doリ ス ト に 基 づ い た 語 学 教 育 部 新 カ リ キ ュ

ラ ム ー 多 読 を 活 用 し た プ ロ グ ラ ム の 構 築 一 」)

Themainlibraryontheuniversitymaincampushasmorethan1,800gradedreaders(as

ofApril,2008).TheLanguageCenterprovidesvariouslanguagelearningtoolsand

materials,suchasgradedreaders,DVDs,andon-lineprograms.Thereareabout1,000

gradedreadersattheLanguageCenter(asofFebruary,2009).Thenumberofgraded

readersisnotnecessarilyconsideredsufficientforalargeuniversityofover21,000

studentsinsixdepartmentsonthemaincampus.
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AppendixA.SurveyforClassAinthe2008springsemester(Japaneseoriginal)

多 読(ExtensiveReading)活 動 に 関す る ア ンケ ー ト

今 学 期 は 多読 の 課 題 が5回(4月 末 か ら6月 半 ば まで2週 間 に1回)あ りま した。 そ れ に関 す る ア ンケ ー ト

で す。 この ア ンケ ー トは授 業 の成 績 とは ま った く関 係 あ りませ ん の で、 正 直 に 答 え て くだ さ い。 今 後 の活 動

改 善 の た め の参 考 資 料 と さ せ て い た だ き ま す。

1.多 読 課 題 の 回数 に つ い て ど う思 い ます か。

()も っ と多 い ほ うが よ い。

()適 切 で あ った。

()多 す ぎ た。

()そ の他(具 体 的 に書 い て くだ さ い)

2.多 読 活動 は楽 しか ったですか。

123456

まった く そ う思わな い どちらか というと どちらか というと そ う思 う 強 くそ う思 う

そ う思わない そ う思わな い そ う思 う

3.多 読 活動 は役立 った と思 いますか。

123456

まった く そ う思わな い どちらか というと どちらか というと そ う思 う 強 くそ う思 う

そ う思わない そ う思わな い そ う思 う

4.今 後、授業課題 でな くて も多読活動 を続 けていきたい と思 います か。

123456

まった く そ う思わな い どちらか というと どちらか というと そ う思 う 強 くそ う思 う

そ う思わない そ う思わな い そ う思 う

5.多 読 活動 につ いて、 よい と思 ったこ とを教 えて ください。

6.多 読 活動 につ いて、 あま りよ くなか った とい うことや改善 した らよい点を教 えて ください。
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AppendixB.SurveyforClassBinthe2008fallsemester(Japaneseoriginal)*

*Questions5to10
,0mittedfromthisappendix,arethesameasQuestionslto6inAppendixA.

(質 問 項 目5～10番 はAppendixAの1～6番 と 同 様 で あ る の で 、 掲 載 は 省 略 す る 。)

多読(ExtensiveReading)活 動 に関す るア ンケー ト(理 工)

今学 期 は多読 の課題 が6回(10月 半 ばか ら1月 半 ばまで2週 間に1回 程度)あ りま した。 それに関す るア ン

ケー トです。今後 の活動改善 のための参考 資料 とさせていただきます ので、正直 に答 えて ください。

下記 の1～7番 につ いて は、12月 の補講 の授 業内で読んだ本 につ いては、 ここでは考慮せず、純粋 な課題 に

つ い て答 え て くだ さ い。

1.学 期 中 に合 計 何 冊 程 度 の多 読 本 を読 み ま した か?

(a)0-1冊(b)2-3冊(c)4-5冊(d)6冊(e)7冊 以 上(冊)

2.1冊 の多 読 本 を読 み終 わ る の に平 均 どの く らい 時 間 が か か りま した か?

(a)10分(b)20分(c)40分(d)60分(e)60分 よ り長 く

3.1つ の 本 の レポ ー ト(概 要 の ま とめ と感 想)を 仕 上 げ る の に 平 均 ど の く ら い時 間 が か か りま した か?

(本 を読 ん だ 時 間 を含 めず に)

(a)10分(b)20分(c)40分(d)60分(e)60分 よ り長 く

4.自 分 にあ った レベルの多読本 を選 ぶ ことができま したか?

123456

まった く そ う思わな い どちらか というと どちらか というと そ う思 う 強 くそ う思 う

そ う思わない そ う思わな い そ う思 う

5.～10.(AppendixAの1～6番 を 参 照 の こ と)
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AppendixC.SurveyforClassCinthe2008fallsemester(Japaneseoriginal)*

*Questions5to10
,0mittedfromthisappendix,arethesameasQuestionslto6inAppendixA.

(質 問項 目5～10番 はAppendixAの1～6番 と同 様 で あ るの で 、 掲 載 は省 略 す る。)

多 読(ExtensiveReading)活 動 に 関す る ア ンケ ー ト(文 芸)

今 学 期 は 授 業 内 に、 多 読 の活 動 を行 い ま した。10月2日 か ら木 曜 日の授 業 の 時 間 に し ま した ので 、1月15日

ま で に12回 、 そ して 今 日(1月19日)を い れ る と合 計13回 あ りま した。 そ れ に 関 す る ア ンケ ー トです 。 今 後

の活 動 改 善 の た め の参 考 資料 とさ せ て い た だ き ま す の で、 正 直 に答 え て くだ さ い。

1.学 期 中 に合 計 何 回 の 活動 を行 い、 合 計 何 冊 の多 読 本 を読 み ま した か?

(a)0-3回(b)4-6回(c)7-9回(d)10-12回(e)13回

(a)0-3冊(b)4-6冊(c)7-9冊(d)10-12冊(e)13冊 以 上(__冊)

2.1冊 の 多 読 本 を 読 み 終 わ る の に平 均 どの く ら い時 間 が か か りま した か?(毎 回15分 程 度 の時 間 を と りま

した の で、(d)ま た は(e)の 場 合 は2回 以 上 か け て1冊 読 み終 え た こ とに な ります 。)

(a)5分(b)10分(c)15分(d)20分(e)20分 よ り長 く

3.今 学 期 中 、 教 室 で 多 読 活 動 をす る以 外 に 、 図 書 館 や 語 学 セ ンタ ー で借 りた 多 読 本 を 授 業 以 外 で も読 み ま

した か?

(a)い い え(b)1～2冊 読 ん だ(c)数 冊 読 ん だ(d)習 慣 的 に読 ん だ

4.自 分 に あ った レベ ル の多 読 本 を選 ぶ こと が で き ま した か?

123456

ま った く そ う思 わ な い ど ち らか と い う と ど ち らか と い う と そ う思 う 強 くそ う思 う

そ う思 わ な い そ う思 わ な い そ う思 う

5.～10.(AppendixAの1～6番 を 参 照 の こ と)

一18一



StudentReactionstoExtensiveReading

Acknowledgement

IwouldliketoexpressspecialthankstothemembersoftheExtensiveReading

researchgroupattheDepartmentofLanguageEducation,KinkiUniversity(seeNote

1),YoshihiroOmura(projectleader),AlisonKitzman,ThomasKoch,KaoriNitta,and

GeorgeTruscott,fortheirinsightfulsuggestionsindesigningExtensiveReading

assignmentsandconductingsurveysaboutstudentreactionstoExtensiveReading,and

alsofortheirhelpfuladviceinwritingthismanuscript.

19


