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Abstract
This study explored effective training procedures as part of a class offered to university
students in a teaching certificate program. More precisely, the author empirically
examined the effectiveness of two styles of training procedures on giving game
instructions, a commonly used skill in elementary schools. Specifically, this study
attempted to answer the following research questions: 1) whether the instructor’s
demonstration group (group A), in which their instructor demonstrates game
instructions, significantly improves their game instruction skills after three training
sessions, 2) whether the participants’ demonstration group (group B), in which they
themselves act out game instructions, significantly improves their game instruction
skills after three training sessions, and 3) whether there is a significant difference in the
improvements of game instruction skills between groups A and B. To measure the
effectiveness of these sessions, a set of criteria for teaching skills (Matsunaga, 2009a)
was employed. The results of statistical analyses implied that both groups A and B's
styles of training procedures helped to improve the participants’ skills in giving game
instructions. Moreover, group A had significantly higher gains on the test compared to
those of group B. These positive results indicate that allotting more time to practicing
certain skills, especially when the instructor offers a demonstration, can better prepare
pre-service teachers to conduct English activities. Future classes, therefore, should

consider incorporating more practical training sessions into their syllabi.
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Introduction

While English activities have been required for the fifth and sixth grade students
in public elementary schools in Japan (MEXT, 2008a), the issue over the quality of
teaching has repeatedly been one of the obstacles elementary schools have faced. In
other words, more than 90% of English classes are taught by homeroom teachers
(MEXT, 2008b) who are not necessarily trained English teachers. Therefore, the level
of English teachers in terms of their English ability and teaching skills has been at the
center of discussion among researchers (Butler, 2005; Higuchi, Kanamori, & Kunikata,
2005).

Subsequently, in order to more effectively promote a higher quality in elementary
school English education nationwide, training sessions based on a clear set of standards
should be offered not only to in-service teachers but also to pre-service teachers, ie.,
university students in teaching certificate programs. Researchers teaching pre-service
teachers at universities have proposed syllabi for methodology classes on teaching
elementary school English (Egawa, 2008; Ito, 2010; Izumi, 2007; Koda, 2009; Yoshida,
Kodera, Terada, & Honda, 2006). These syllabi often include both theoretical aspects
such as objectives of English activities and methodology on teaching elementary school
English, and practical aspects such as learning how to teach songs and chants, and
experiencing micro-teaching. Moreover, some researchers (Hojo & Matsuzaki, 2010;
Matsumiya, 2010) have suggested appropriate content for methodology classes based on
the feedback they have received from their students. According to the feedback, pre-
service teachers tend to prefer learning practical skills such as English conversation
skills and game instruction skills, to learning theoretical elements. These proposed
syllabi and feedback from pre-service teachers suggest that universities should offer
pre-service teachers ample practical training regarding English ability and teaching
skills before they go into an actual classroom as a student teacher. Yet, to date, neither
extensive research on the actual contents of practical training sessions for pre-service
teachers nor empirical studies on the effectiveness of the contents of training sessions
have been done. In regards to the current situation, this study explored effective
training procedures for university students who plan to become teachers in the future
at a primary or secondary level. More precisely, this study empirically measured the
effectiveness of a specific training element regarding teaching skills of elementary school

English activities, giving game instructions in English.
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Research Questions

In this study, the participants were divided into two groups, groups A and B. Both
groups A and B received three, approximately 30-minute training sessions on giving
game instructions in English. Although the number of sessions and the contents of game
activities were the same for both groups, the styles and procedures of the sessions were
different between the groups. Regarding group A's sessions, their instructor
demonstrated game instructions as if the participants in group A were elementary
school students. On the other hand, the participants in group B had to act out game
instructions themselves as teachers to other classmates.

Specifically, this study attempted to answer the following research questions.
1. Are there significant improvements in pre-service teachers’ skills to give game
instructions after receiving three training sessions in which their instructor
demonstrates game instructions (group A)?
2. Are there significant improvements in pre-service teachers’ skills to give game
instructions after receiving three training sessions in which they themselves act out
game instructions on their own (group B)?
3. Is there a significant difference in the improvement of pre-service teachers’ skills to

give game instructions between groups A and B?

Method

Participants

The participants in the study were 29 second to fourth-year students at a Japanese
university in Osaka who were enrolled in two Methodology of Teaching English I classes
taught by two different Japanese instructors, one of whom is the author, in the first
semester in 2011. This methodology class is one of the required classes in an English
teaching certificate program offered to literature, economics, and law majors at the
university. The students in this program plan to teach at a primary or secondary level
in the future. In order to take the methodology class, the students are required to have
a minimum TOEIC (the Test of English for International Communication) score of 400,
and the average score of the participants in this study was 550, ranging from 405 to 810.
In this study, the 29 participants were divided into two groups: 16 students who took
the other instructor’s class as group A, and 13 students who took the author’s class as

group B. The ANOVA (one-way analysis of variance) results on the pre-test scores
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between the two groups indicated that there was no significant difference in the scores
of the pre-test between the groups (F(1, 27) = 149, p = 23 for game 1, and F(1, 27) =
21, p = 65 for game 2). This suggested that the two groups exhibited a level of skills in
giving game instructions in English similar enough to justify continuing statistical

analyses on the data.

Materials
Test Materials

Giving game instructions was chosen as the specific training element for this study
because it had been one of the most typical skills required in English classes at the
elementary school level (MEXT, 2009a). The same two games were chosen for both
pre- and post-tests in which the participants were evaluated on their skills in giving
game instructions in English as if to elementary school students. The two games were
chosen from a revised list of games for elementary school students, which had been
developed by the author and examined for its content validity and level of difficulty
(easy, medium, and difficult) by two experts on teacher training for elementary school
teachers (Matsunaga, 2009b). The two games in the present study were the secret word
game and the can you --? game (see test cards for the two games in Appendix A).
These two games were chosen based on their level of difficulty so that the test included
both easy (the secret word game) and difficult (the can you -—? game) sets of game
instructions. The can you —? game was evaluated difficult since the game activity is
more complicated than the other, and its English instructions require a larger variety of

English expressions.

Rating scales

For the purpose of evaluating teaching skill requirements for elementary school
English teachers, the author developed her own level description (rating scale) in order
to evaluate a teachers current level of teaching skills (Matsunaga, 2009a). The rubric
was also examined for its content validity by the above experts. The participants’
performance in giving game instructions in English in this study was evaluated based
on this rating scale.

In the process of creating the level description of teaching skills, the rubric

employed three categories introduced in a test, EPTI (the English Proficiency Test for
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Indonesia), developed by the SEAMEO -RELC, NLLIA LTRC, and IKIPS (The South
East Asian Ministers of Education Organization, Regional Language Center, The
National Language and Literacy Institute of Australia, Language Testing Research
Center, & Institut Keguruan dan Ilmu Pendidikan ) (1997). The EPTI was developed
for the purpose of creating an English proficiency test that was relevant to high school
teachers of English in Indonesia. Although the main purpose of this test was to measure
the English proficiency of teachers, the test was also used to evaluate their teaching
skills in English. For instance, the test materials included topics such as gathering and
preparing teaching materials, communicating in English in the classroom with students,
and participating in professional training and development activities. Therefore, the
author found the content of the test relevant to the testing of teaching skills of Japanese
elementary school teachers, and referred to the EPTI's evaluation categories on teaching
skills when creating her own rubric. The test introduced the following three evaluation
categories for teaching skills: (a) overall task fulfillment and completeness of
instructions; (b) identification of participants, and use of instructive language; and (c)
fluency.

The author reconfigured these three categories into four categories as follows: (a)
overall task fulfillment, (b) recognition of students’ level, (¢) use of instructional
language, and (d) fluency. The first element, overall task fulfillment, evaluates
participants’ skills in conducting activities in a comprehensible manner for their
students, using appropriate English expressions, intonation, and pronunciation. The
second element, recognition of students’ level, evaluates participants’ skills in adjusting
their level and speed of English to those of their students. The third element, use of
instructional language, evaluates participants’ skills in employing appropriate classroom
English. And the last element, fluency, evaluates participants’ skills in conducting
activities with a smooth and even tempo. The rating scale employed four levels within
the range of 0% to 100%: (a) Level one (0% to 59%), insufficient level to assess; (b) level
two (60 to 69%), limited professional competence; (c) level three (70 to 79%), minimum
professional competence; and (d) level four (80 to 100%), professional competence, with
level three being set as a satisfactory level. In addition, each of the four evaluation
categories accounted for the following allotment for a total of 100%: (a) overall task
fulfillment, 70%; (b) recognition of students level, 10%; (c) use of instructional language,

10%; and (d) fluency, 10%. Utilizing this rating scale, the participants performance in

—215—



HE - MR £ v —iE

giving instructions of game 1 and 2 was separately assessed based on the four levels in
the range of 0% to 100%. Furthermore, since the SEAMEO -RELC, NLLIA LTRC, and
IKIPS revealed only the categories but did not reveal level descriptions, the author
created her own level descriptions of the four categories (Matsunaga, 2009a). Due to
limitations of space, only level descriptions of overall task fulfillment are shown in
Appendix B (see Matsunaga, 2009a for more information on the rubric of teaching

skills).

Procedures
Instructional materials

Although taught by two different instructors, the two Methodology of Teaching
English I classes, ie., groups A and B, shared the same syllabus and were conducted in
virtually identical ways. The only difference between the classes was that group A
received three, approximately 30-minute receptive training sessions on giving game
instructions in English, where their instructor gave the group game instructions as
demonstrations, while group B received three, approximately 30-minute productive
training sessions, where they themselves had to act out game instructions. These two
styles and procedures of training sessions were chosen in this study since the former
(group A) is one of the typical training styles that has been employed in training
sessions for in-service elementary school teachers. The latter (group B), on the other
hand, is a training style that the author considered potentially effective since this style
focuses on pre-service teachers’ actual practice giving game instructions, in comparison
to that of group A. The author wanted to examine the effectiveness of both styles, and
also which of the two styles would be more effective in helping pre-service teachers
improve their game instruction skills. Even though more practice time, i.e., more than
three times, would have obviously been better in order to improve their game
instruction skills, offering the pre-service teachers more than three training sessions was
not a feasible option, considering the fact that the instructors had to cover other topics
and materials required in the methodology class syllabus. In other words, the practice
time for this study was set in a minimal and feasible way so that any instructor of a
future methodology class could easily incorporate the training sessions into his/her
syllabus.

Both groups received approximately 30-minute training sessions in three classes
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from weeks seven to nine of the academic semester (total of 14 weeks). Three different
games were chosen for each of the three sessions. The three games were selected on a
frequency basis from the textbooks, English Notebook 1 and 2 (Eigo nouto 1, 2), which
were distributed by the Ministry (20092) and have been used regularly at most public
elementary schools. The three games were: (a) a bingo game, (b) a finger pointing
game (Yubisashi-gemu), and (c) a Japanese card game (Karuta-gemu). In each session,
the participants in both groups received a practice card, which included the information:
the name, objectives, procedures, and sample English instructions of the game. In
creating three practice cards, the author referred to the teacher’s manuals for the
textbooks (MEXT, 2009b). Then, the instructors of both groups explained the contents
and procedures of the game to the participants by reading through the practice card
(about 10 minutes). After the explanation of the game, the instructor of group A
demonstrated the game instructions to the participants as if they were elementary
school students. The instructor not only demonstrated the instructions but also carried
out the whole game activity to the end (about 15 minutes). The participants in group A
were expected to learn how to properly give game instructions through experiencing
the activity as students, but they did not have a chance to demonstrate the instructions
themselves. In addition, the model performances given to group A by their instructor
followed the procedures that the author had developed for this study. On the other
hand, after the instructor’s explanation (about 10 minutes), the participants in group B
were given four minutes to prepare to act out the game instructions in English,
referring to the sample English instructions on the practice card. Then, after the four
minutes, each participant acted out the game instructions for two minutes to other
members of a group of three to four people. Each participant acted out the instructions
but did not carry out the whole activity to the end. After this group practice (about
eight minutes), the instructor (author) gave feedback to the participants as a class on
their instructional language and interaction with students (about three minutes).
However, the instructor did not demonstrate the game instructions. Therefore, the
participants in group B were expected to learn how to properly give game instructions
through actually giving instructions themselves and receiving feedback from the

instructor.

— 217 —



HE - MMERREE £ 5 -l

Pre- and post-tests

The participants in both groups took an interview-style practical pre-test in the
second or third week of the class. The practical test consisted of the two games and was
given individually by an interviewer (instructor) in his/her office for 15 minutes. In the
practical test, a participant was given a test card for each game which included the
information: the name, objectives, procedures, and Japanese instructions of the game;
then, after five minutes of preparation time, the participant had to act out giving the
game instructions in English as if to elementary school students (two minutes). In
addition, all practical tests were video-recorded with permission by the participants. In
order to evaluate the tests, the interviewer (the instructor) of each group served both
as an interviewer and a rater. After the initial practical test, the original interviewer
reviewed the video-recording and rated it based on the rating scale described in the
above section, Rating scales. Then, on a different day, the other interviewer reviewed
the same video-recording and re-rated it in order to confirm the reliability of the first
rating. In order to confirm the reliability of the first rating, inter-rater reliability of the
two raters on the ratings of game 1 and 2 in the pre-test was separately examined
through computing Pearson correlation coefficients. The results of the correlational
analyses showed that the correlations on the ratings of both games between the two
raters were statistically significant and were greater than .85, »(29) = 86, p < .01 for
game 1, and 7(29)= 88, p < .01 for game 2. These results indicated that the two raters
agreed on the ratings on the pre-test to an extent which confirmed the reliability of the
first rating. The participants in both groups took the same interview-style practical post-
test with the same procedures in the 12" or 13™ week of the class. In terms of the
reliability of the first rating on the post-test, it was again confirmed by the results of the
correlational analyses ((29) = 92, p < .01 for game 1, and »(29)= 95, p < 01 for game
2). Furthermore, the practice schedule in this study was organized in such a way that it
created a one-month period with no practice for the participants before the post-test.
This was done intentionally because the author planned to examine the lasting effects of
offering the participants training sessions. Persistence of practice effects is essential
since pre-service teachers in training sessions do not immediately apply the skills they

learn in those sessions into actual teaching situations.
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Results
Research question 1: Improvements in game instruction skills of group A (instructor’s
demonstration group)

In order to evaluate the effects and ascertain whether pre-service teachers in
group A were able to improve their skills to give game instructions, two paired-samples
t tests were conducted. For game 1, the results indicated that the mean score for the
post-test was significantly greater than the mean score for the pre-test, £(15) = 593, p =
00. For game 2, the results also indicated that the mean score for the post-test was
significantly greater than the mean score for the pre-test, £(15) = 7.00, p = .00. These
results indicated that group A improved their skills in giving game instructions through
participating in their instructor’s three demonstrations.

In addition, the average post-test scores of the group in Table 1 indicated that the
group on average reached the satisfactory level (level three, 70%) in game 1 (M =
7450). To be more precise, 13 participants (81.25%) out of 16 participants reached the
satisfactory level in game 1 on the post- test, compared to only one participant (6.25%)
on the pre-test. However, the group on average did not reach the satisfactory level in
game 2 (M = 5956), where they had to act out more complicated game instructions.
More precisely, four participants (25%) out of 16 participants reached the satisfactory
level in game 2 on the post-test, compared to zero (0%) on the pre-test. These results
suggested that the three training sessions in which the pre-service teachers observed
their instructor’'s demonstrations helped to improve their game instruction skills to a
certain extent, but did not help to improve their skills to a completely satisfactory level
in the study. The means and standard deviations for the pre- and post-test scores of the

two groups are presented in Table 1.

Table 1. Means and standard deviations of pre- and post-test scores of two groups
Group A (# = 16) Group B (z = 13)

M SD M SD

Game 1 Pre 62.19 10.51 60.92 10.94
Post 7450 583 68.54 7.24

Game 2 Pre 4513 10.02 4323 745
Post 59.56 16.69 50.69 10.46
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Research question 2: Improvements in game instruction skills of group B (participants’
demonstration group)

In order to evaluate the effects and ascertain whether pre-service teachers in
group B were able to improve their skills to give game instructions, two paired-samples
t tests were conducted. For game 1, the results indicated that the mean score for the
post-test was significantly greater than the mean score for the pre-test, £(12) = 4.38, p =
01. For game 2, the results also indicated that the mean score for the post-test was
significantly greater than the mean score for the pre-test, £(12) = 4.39, p = .0l. These
results indicated that group B improved their skills in giving game instructions through
acting out three sets of game instructions.

On the other hand, the average post-test scores of the group in Table 1 indicated
that the group on average did not reach the satisfactory level (level three, 70%) in
either game 1 (M = 6854) or 2 (M = 50.69). To be more precise, six participants
(46.15%) out of 13 participants reached the satisfactory level in game 1 on the post-test,
compared to one participant (7.69%) on the pre-test. Regarding game 2, two participants
(15.38%) reached the satisfactory level on the post-test, compared to zero (0%) on the
pre-test. In sum, the three training sessions in which the pre-service teachers acted out
game instructions helped to improve their game instruction skills to a certain extent,

but did not help to improve their skills to the satisfactory level in the study.

Research question 3: Difference in test scores between two groups

In order to ascertain whether there is a significant difference in the improvements
of pre-service teachers’ skills to give game instructions between groups A and B, two
independent ¢ tests were conducted on the gain scores from the pre- to post-tests on
games 1 and 2. The ¢ tests on both games 1 and 2 were significant, £(27) = 6.04, p = .00,
n® = 57 for game 1, and #(27) = 645, p = 00, n* = 61 for game 2. The participants in
group A (M = 1120, SD = 2.76 for game 1, and M = 1313, SD = 250 for game 2) on
average had higher gains than those in group B (M = 554, SD = 26 for game 1, and M
= 6.77, SD = 48 for game 2). These results indicated that offering receptive style
training sessions (group A), in which the instructor demonstrated game instructions,
was more effective in improving the pre-service teachers’ skills than offering productive
style training sessions (group B), in which the pre-service teachers themselves had to

act out game instructions.
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Discussion and Conclusion

This study examined the effectiveness of receptive (instructor's demonstration)
and productive (participants’ demonstration) styles of practical training sessions on
giving game instructions. Specifically, this study attempted to answer the following
research questions: 1) whether the instructor’s demonstration group (group A)
significantly improves participants’ game instruction skills after three training sessions,
in which their instructor demonstrates game instructions, 2) whether the participants’
demonstration group (group B) significantly improves participants’ game instruction
skills after three training sessions, in which they themselves act out game instructions,
and 3) whether there is a significant difference in the improvements of game instruction
skills between groups A and B.

The results of statistical analyses implied that offering the participants either
receptive (group A) or productive (group B) style training sessions helped to
significantly improve their skills in giving game instructions. The positive results
obtained from this study suggested that training sessions as part of class contents in a
methodology class would help pre-service teachers improve their teaching skills to a
practical extent, and therefore, future classes should consider incorporating more
practical training sessions into their syllabi. The results also implied that offering
receptive style training sessions (group A), in which the instructor demonstrated game
instructions and the participants experienced those instructions as students, was more
effective in improving the participants’ skills than offering productive style training
sessions (group B), in which the participants themselves had to act out game
instructions as teachers without observing the instructor’'s model performance. This
result was not consistent with the author's original hypothesis since the author had
hypothesized that actual practice giving instructions (group B) would help participants
improve their skills as much as, or even more than mere participation in model
performances (group A). However, as the author more thoroughly observed and
analyzed the performances of both groups A and B on the post-test, she realized that
observing model game instructions (group A) may have led the pre-service teachers to
learn how to properly give game instructions themselves. In other words, learning
through observing a proper model performance may be essential especially for
inexperienced teachers, for example, pre-service teachers in this study, since a proper

model can guide them to the right direction in acquiring teaching skills such as game
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instruction skills. On the other hand, experiencing giving game instructions without
observing the instructor's model performance (group B) may have left the pre-service
teachers uncertain about a proper way of giving game instructions. The results may
imply that any teaching skill is initially learned through imitating model performances,
and therefore, giving pre-service teachers proper model performances is crucial in
practical training sessions. It is often said that teachers teach the way they were taught
as students. The results of this study reconfirmed the responsibility of instructors in
teaching certificate programs to be proper models for pre-service teachers.

At the same time, the fact that even group A’s average post-test scores of game 2
(59.56) did not reach the required professional level (level three, 70%) in this study
suggested that it would be necessary to further explore a way for pre-service teachers
to reach that level through revising the contents of training sessions. One way may be a
combination of the above two styles, receptive and productive styles. In this combined
style, pre-service teachers will first observe their instructor’'s model performance and
then experience giving game instructions themselves based on their observation. A
possible problem of this method, however, may be that the method will require more
time, but instructors can spend only a limited amount of time on these training sessions
in a course.

The following limitations should also be considered when interpreting the data in
this study. First, this study had only a limited number of participants (a total of 29), and
therefore, the data may not be statistically valid. However, the author believes that the
data can show an overall tendency of the effectiveness of practical training sessions on
giving game instructions in English. Second, this study covered only one typical element
regarding teaching skills, giving game instructions, and resulted in restricting positive
effects of practice only to this area. Finally, testing effects may have influenced the post-
test scores of both groups since the same interview-style practical test was employed on
the pre-test, and the post-test which was given about 10 weeks after the pre-test.
However, the author considers the testing effects rather unlikely since the majority of
the participants poorly acted out the designated two games on the pre-test (see the
Results section), resulting in an incompletion of the activities. Therefore, the testing
effects may have had a small part in the improvements of the post-test scores, but it is
not logical to assume that the testing effects considerably affected the post-test scores.
In addition, it was thought by the author that a 10-week interval between the pre- and

post-tests would not allow for participants’ recollection of the details of the pre-test. With
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these limitations, however, this study still offers valuable implications for future research
on effective training sessions for pre-service elementary school teachers. For instance,
the research method in this study can be applied to different areas of training sessions.
In other words, future research on effective contents of classes offered in teaching
certificate programs should examine different areas related to English ability or teaching
skills such as classroom English for their effectiveness on improving skills of pre-service
teachers. And the author hopes that an accumulation of more empirical data of this kind
will help improve the development of classes in teaching certificate programs, making
program contents more practical and effective for pre-service elementary school

teachers.

Note

This study was supported by a Grant-in-Aid for Scientific Research from the Japan
Society for the Promotion of Science (# 23720298) from 2011 to 2012.
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Appendix A
Test Cards in Japanese

Secret Word Game

F—LBE | (RBREAH—F)

F—b% . =7y bT—F - F—1

R HEE f&:)ﬁ%%’i*ﬁ i R L. MW TEB TR IDWTHETE b, (B3
TITLEI— M L2 LET.) ¢%&5~6$Eﬂ%o

%#CUX:/?#HA X7

ST AEE kR — F (BAUETH) 1y b, HLITA1ME
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O WHEEATICED, PRICHLTLEFBWHEESATHES>THEL,
(GENEFEERE 1 ATTPRERELTATOLYDEZLET)

@ HEIET— FOMELRTEFRETL. RERZELEZVE-T505 HoHLE
HRDTEN [P—2 Ly bT—F] #FFL-LE, BEIZ)E-MEFITHL
TLxWB, BCHEHLILZW72Z9B 1R L 25625
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(EE) [7F—202) ToFidl] i1, REOREDLSIC, RECAL>TT— L4
DRVEERETHIHETIT-TTEV,. TOE. RER HRE) 247
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RCOER (RIETAR) 1. BERINTOVIRXEFEALTHBVE LA,

1. “Let’s play the Secret Word game!” (7 — A DORME* {52 5,0)

2. NTTIFH T ko

3. X7 THAVES>THD, HLIAZEAHRIZEL Z &,

4. BEiPEELLHBE)E-MT52 L,

5. 72721, Ay —27 Ly 7 —F “carpenter’ #EF L7zl ik, ) K-

FEFIHELITAZESLZ L,

(FRAMIZZTHRTTY)
6. “You get the eraser, and you get one point.” (\X7 D) BIHL TAZH - 7>
FB1RA b 5252 L)
7. “You get more points, and you are the winner.” (KA » FDOZWEHDEL T
HoHIk,)

Can You -? Game
T —LBE | (RBREAH—F)
F—b% TE&L, TERW, ZhoZi?
FEEHEE © Can you ~? —Yes, I can. / No, I can't. #flio CTHM LW &2 /) TES,
INFERE 5 ~ 6 RS,
LV a—f—h, ST
#EfENTWBEER -7 — |

=

=L DONE :

HEET =2 —POHIZLNE2TVEDNEYLTESf YT E2—F—14

O BEIRTIZZD, —AT27—2 - OO 2P EHFIIAETHRD 5,
(SEHBRE I ACTTRERL L TRTOLADELET)

@ RT7TBEWIZT =7 —bOBEMZT D, BADHIIBALZANCRDES>TER
o BT AHZHEFEFHIILED EoTVEO0EZLHLEMT 5,

@) NTTCELLEEII FAEKRTRLY —4%179. BRE—ADPANICHTHOIRE
EEDRESHLONE BT H,
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HE - MERREE o v -l

TF—LORNETAMAR :

O T=2—rOBETETHE (B5F) OBTLEREBRI — FeEn Ll 6ElE ¥
5 (CHSOHEERZUHIFE L2 LET),
—=5EIEL )T T o722 LT,

@ ToLRRUADUASADT 2 AR
(EF) [ L2020 HOFM] 11, EEOBEOL . RECAL > TS/ —4
DRNHERETIHTIT>TTFEV, Z0OB. REE ERE) 207
E->TRUHERBELTF SV, FHORE, LT [EHTORR (&
FTEONE)] Fhll LETH, ZRUSAOHRR, BHSATWDER
(F7=2y—P), VaRAFr—LELE-TRELEDLL L )OI TT
S

@ 7— ARG
—4mfTwEH A

RETOETR WIECAHAR) 1. BEBENTVIEXZEAL THBVELEA,

. “Let’s play a game!” (¥ — A DRRIEF(EZ 5,)

. NT T ) 2 &,

T—03—rebhTHIZRIDERDL I L,

. MBS R B2 ENMIZT A 2 L

. Canyou ~? & ffio THM% L THFI HL2O-LTHTEI L,
MTDHEL OG- 725 Are you ~ ? #fio THEHHT 5 2 £,

w N o=

& U1

(FAMIZZTRTTY)
7. “You ask fewer questions, and you are the winner.”
(L WEMECHTFE# R Z LT b THLEZ &)
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A Translation of the Test Cards

Secret Word Game

' Giving instructions for a game (for the interviewee)

Game: Secret word game
Objectives: Students (5th or 6th graders) will learn names of occupations, and will be
able to repeat them after the teacher.

Style: listening game, conducted in pairs

Prepared materials: Picture cards of various jobs, an eraser

Procedures:

1. Students work in pairs, sitting face to face. Each pair puts an eraser between them.

2. The teacher says one of the occupation names on the board, and the students repeat
it after the teacher. However, when the teacher says the secret word, students should
not repeat the word. Instead, they have to pick up the eraser. Those who grab the

eraser, earn 1 point.

Test criteria for giving instructions: An interviewee must include the following
instructions. He/ she is also expected to effectively use the prepared materials and

appropriate gestures.

Required instructions: (the following instructions are given in Japanese except for 1, 6,
&7)
1. Let’s play the Secret Word gamel!
2. Work in pairs.
3. Sit face to face with your partner. Then, put an eraser between the two of you.
4. Repeat the word after me.
5. But, when I say the secret word, “carpenter,” do not repeat it. You must pick up the
eraser!
(end of the test)
6. You get the eraser, and you get one point.

7. You get more points, and you are the winner.
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Can You--? Game

Giving instructions for a game (for the interviewee)

Game: Can you -7 game

Objectives: Students (5th or 6th graders) will be able to ask and answer questions,

using “Can you —?" “Yes, I can. / No, I can't.”

Style: interview game, conducted in pairs

Prepared materials: a worksheet, which details five people and six things each person

can/cannot do

Procedures:

1. Students work in pairs, sitting face to face. Each student chooses who he or she will
become from the five people on the worksheet, but does not tell the partner his or
her choice.

2. The students in pairs ask and answer questions, using “Can you —?" “Yes, I can. /
No, I can't.” The student who can guess who his or her partner is with fewer

questions will be the winner.

Test criteria for giving instructions: An interviewee must include the following
instructions. He/ she is also expected to effectively use the prepared materials and

appropriate gestures.

Required instructions : (the following instructions are given in Japanese, except for 1 & 7.)
1. Let's play the Can You —--? Gamel

2. Work in pairs, and sit face to face with your partner.

3. Look at your worksheet. Choose one person you want to be.

4. But, do not tell your partner who you are.

5. Ask and answer questions, using “Can you —?" “Yes, I can. / No, I can't.”

6. When you know who your partner is, ask your partner “Are you —?"

(end of the test)

7. Ask fewer questions, and you are the winner.

Note

In the process of creating the above two test cards, the author referred to the game
activities introduced in Saito, E. & Takeuchi, O. (Eds.) (2007) in references.
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Appendix B

Level Descriptions on Querall Task Fulfillment
Teaching skills: Overall task fulfillment
Levels Descriptions
4 Very competent in teaching English. When explaining how to perform

a game, can briefly explain it, effectively using picture prompts or
gestures, including all the necessary information. When performing a
model dialogue, can explain the situation well, effectively using picture

prompts or gestures, with appropriate intonation and pronunciation.
3 Competent in teaching English. When explaining how to perform a

game, some pausing or hesitation is evident, but can explain it well
enough for students to carry out the game, using picture prompts or
gestures, including most of the necessary information. When performing
a model dialogue, some pausing or hesitation is evident, but can explain
the situation, using picture prompts or gestures, and use acceptable

intonation and pronunciation well enough for students to follow.
2 Only marginally competent in teaching English. When explaining how

to perform a game, pausing or hesitation is evident. Trouble explaining
the game instructions well enough for students to carry out the game,
missing some necessary information. When performing a model
dialogue, pausing or hesitation is evident, and trouble explaining the
situation. Errors in intonation and pronunciation in a dialogue are

evident. Cannot be a good model for students.
1 Not competent in teaching English. When explaining how to perform a

game, pausing or hesitation is evident, and it is almost impossible to
explain the instructions well enough for students to carry out the game,
missing much of the necessary information. When performing a model
dialogue, pausing or hesitation is evident, and almost impossible to
explain the situation. Difficult to read a dialogue aloud, with many
errors in intonation and pronunciation. Impossible to be a model for

students.

Note. The teaching skills rubric consists of four categories: Overall task fulfillment,
recognition of students’ level, use of instructional language, and fluency. Each category
consists of four levels: Level 1, insufficient level to assess; level 2, limited professional
competence; level 3, minimum professional competence; and level 4, professional

competence.
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