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Motivation in Foreign Language  Learning 

In the Case of Japanese University Students 

             Mai Matsunaga 

Abstract A questionnaire on motivation for learning English was administered 

with 77 Japanese university students in order to investigate the hypothesis that 

English learning in an EFL (English as a Foreign Language) setting is a complex 

construct, to investigate major components of motivation that Japanese university 

students have for studying English, and to examine the relationship between 

motivation and language proficiency, using TOEIC and final exam scores. 

Through principal components analysis, five motivational factors were  found: 

Integrative—Oriented Motivation, Instrumental Motivation and Valency, Intrinsic 

and Overall Motivation Strength, Expectancy, and Language Aptitude. In 

addition, correlation coefficients among the five motivational factors, TOEIC 

scores, and final examination scores suggested that language aptitude was 
correlated with both test scores, and Expectancy and Language Aptitude were 

correlated with each other. Therefore, the results supported the hypothesis that 

English learning is a complex construct in an EFL setting, and revealed that the 

more expectancy of success and language aptitude the students associated with 

themselves, the higher test scores they gained. 

Key words a questionnaire on motivation, an EFL setting, principal components 

            analysis, correlation coefficients 
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日本人大学生の英語学習における動機付けについて(英文)

要旨 この研究の目的は,日 本人大学生の英語学習に対する動機を調査分類することで動機

の種類を把握すること,さ らに調査分類された動機とTOEICテ ス トや定期試験の結果との

関係を調べることで,動 機の種類と英語能力の相関性を調べることであった。これらの目的

を達成するため,77人 の 日本人大学生を対象に英語学習における動機付けに関するアンケー

トを行い,そ のアンケー ト結果を因子分析 し主な動機を5種 類に分類した。 さらに,動 機と

英語能力の関係を調べるため,5種 類の動機と上記2種 類のテスト結果を相関分析した。そ

の結果,動 機5種 類のうちの一つである適性(Aptitude)が 英 語能力と相関関係にあること,

また,適 性(Aptitude)と 学習成功の見込み(Expectancy)が 相関関係にあることが分かっ

た。これらの結果から,日 本人大学生の英語学習における動機の多様さ,ま た,英 語学習に

対する適性や成功の見込みを高 く自己評価する学生は,テ ス トにおいて高得点を取る傾向が

強いことなどが明らかになった。

キーワー ド 動機に関するアンケー ト,EFL,因 子分析,相 関分析
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1.Introduction

Mostlanguageteachersagreethatmotivationplaysanimportantrolein

successinlanguagelearning,butitisalmostimpossibletohaveonetheory

explaina11aspectsofmotivation.Inotherwords,motivationiscomplexand

context-specific,andtherefore,theconceptofmotivationvariesaccordingto

whichcontexttheresearchisfocusingon.Atthesametime,itisstillpossibleto

conceptualizemotivationbroadly,inspiteofitscontext-specificcomponent.

Thestudyofmotivationinsecondlanguageacquisition(SLA)becamea

majorresearchareaafterGardnerandLambert(1959,1972)foundthatsuccess

inlanguageattainmentwasdependentuponthelearner'sattitudestowardsthe

targetlanguagecommunity,andalsotowardspotentialpragmaticgainsofthe

targetlanguageproficiency.Thisfindingledthemtoconceptualizetheformer

asintegrativemotivation,definedasthedesiretoacquirethelanguageofavalued

secondlanguage(L2)communityinordertocommunicatewiththegroup

members,andthelatterasinstrumentalmotivation,definedasthedesiretolearn

thetargetlanguageforpracticalpurposessuchasgettingabetterjob(Gardner

&Lambert,1972;Gardner,Smythe,Clement,&Gliksman,1976).

Furthermore,Gardner(1985)andGardnerandMaclntyre(1993)defined

integrativemotivationasaconstructmadeupofthreemaincomponents:

integrativeness,attitudestowardsthelearningsituation,andmotivation.

Integrativenessreferstothelearner'swillingnessandinterestinsocial

interactionwithpeopleofthetargetlanguageculture,andattitudestowardsthe

learningsituationrefertoattitudestowardstheL2teacherandthecourse.And

thesetwocomponentsdirectmotivation,whichreferstoeffort,desire,andaffect

towardslearningtheL2.

Moreover,GardnerandMaclntyre(1993)proposedasocio-educationalmodel

ofSLA,whichconsistsoffouraspectsoftheSLAprocess.Thesefouraspectsof

theSLAprocessareclearlyseparatedintothefollowing:(1)antecedentfactors

thatcanbebiologicalorexperientialsuchasgenderorlearninghistory;
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(2)individualdifferencevariables;(3)languageacquisitioncontextsthatcanbe

formalorinformal;and(4)learningoutcomesthatcanbelinguisticor

non-1inguistic.Individualdifferencevariablesincludeintelligence,language

aptitude,1anguagelearningstrategies,languageattitudes,motivation,and

languageanxiety,andthesevariablesaffectL2attainmentandoutcomes.

TakingotherpossiblekindsofL21earningmotivationandtheirimportance

intoconsideration(Oxford&Shearin,1994),TremblyandGardner(1995)

expandedthissocio-educationalmodelofSLAbyaddingrecentcognitive

motivationaltheoriessuchasexpectancy-valuetheoryorgoaltheory.Asa

result,therevisedrnodelofL2motivationisaprocessthatbeginswithlanguage

attitudesandmovestomotivationalbehavior,andthenresultsinachievement,

withthreevariablesexistingbetweenlanguageattitudesandmotivational

behavior.Inthismodel,languageattitudesrefertotheelementsofintegrative

motivationmentionedearlier(Gardner,1985;Gardner&Maclntyre,1993),and

instrumentalorientation.Thethreevariablesthatareproducedbylanguage

attitudesanddirectmotivationalbehavioraregoalsalience(goalspecificityand

frequencyofgoal-settingstrategiesused),valence(desireandattitudestowards

learningtheL2),andself-efficacy(performanceexpectancyandL2use/class

anxiety).Thisrevisedmode1,therefore,demonstratesthatadditionalcognitive

variablescanbeincorporatedintoGardner'sprevioussocio-educationalmodelof

SLA(D6rnyei,2001).InMasgoretandGardner's(2003)studywith10489

Canadianandnon-CanadianindividualsinESLandEFLsettings,theyreported

thecorrelationsbetweenachievementandmotivationwerehigherthan

achievementandotherelementsinthisrevisedsocio℃ducationalmodel.They

alsostatedthatthecorrelationsbetweenachievementandthelearning

environment,andbetweenachievementandageorlanguageavailability(ESLor

EFL)werenotsignificant.

Manystudiessupportedthefactthatintegrativemotivationplayedan

importantroleinL21earningregardlessofthenatureofthelearningcontext

(D6rnyei,2001).Forexample,DornyeiandClement(2000)foundthat

integrativemotivationwasthemostpowerfulmotivationalcomponentforthe
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第4巻 第1号

studentsinHungarytoexerteffortstowardslearningaforeignlanguage

(D6rnyei,2001).

However,otherstudies(Au,1988;Crookes&Schmidt,1991;D6rnyei,1990;

Ely,1986)didnotsupporttheideaofintegrativemotivationbeillgthemost

powerfulmotivationalcomponentinlanguagelearning,especiallyinEnglishasa

ForeignLanguage(EFL)contexts,wherelearnershavelimitedcontactwiththe

targetlanguagecommunity.Littlewood(1984)mentionedthatinEFLcontexts,

1earnerstendnottohavemuchexperienceofthetargetlanguagec(》mmunityin

ordertoformconcreteattitudesfororagainstthecommunity,andtherefore,

theirpurposeoflearningthelanguageisnotgenerallytointegrateintothe

community.D6rnyei(1990)statedthatintegrativemotivationmightbeless

relevantforforeignlanguagelearnersthanforsecondlanguagelearllers,because

foreignlanguagelearnersrarelyhavesufficientexperiencewiththetarget

languagecommunitycomparedwithsecondlanguagelearnerswholearnthe

targetlanguageinalocationwherethelanguageisusedasadominantlanguage

ineverydaycommunication.Chen,Warden,andChang's(2005)studyofEnglish

learningmotivationconstructswith567respondentsinTaiwanconcludedthat

integrativenesswasnotasignificantfactorinmotivatinglanguagelearning

effortsinChineseculturalenvironment,buttherequiredmotivationplayeda

significantroleinmotivatinglanguagelearllingefforts。

Intrinsicandextrinsicmotivationarewell-knowndistinctionsillmotivation

theories.Theformerdealswithmotivationalbehaviorperformedinorderto

experiencepleasureandsatisfactionsuchasfulfillingone'scuriosity.Thelatter

dealswithmotivationalbehaviorperformedinordertogainextrillsicrewards

suchasgoodgradesortoavoidpunishment(D6rnyei,2001).

Fromaperspectiveofmotivationalpsychology,however,DeciandRyan(1985)

didnotseeintrinsicandextrinsicmotivati・ っnasopposingcomponellts,butsaw

themonacontinuumbetweenself-determined(intrinsic)andcontrolled

(extrinsic)formsofmotivation.DeciandRyan(1985)calledtheirtheoryself-

determinationtheory,andalsomentionedthatpeoplewouldbemoreself-

determinedinperforminganactivitywhentheyhadmoreautonomy
,competence,
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andrelatedness.Autonomyherereferstoone'sownchoiceofbehavior .

Competencereferstoself-ratedabilitiestoaccomplishbehavior
,andrelatedness

referstothefeelingconnectedtootherindividuals(D6rnyei
,2001).Deciand

Ryan's(1985)theoryofintrinsic/extrinsicmotivationandself-determination

theoryhaveinfluencedL2research,andsomestudieshaveconcludedthatL2

motivationandlearnerautonomywerecloselyrelatedandthiscombinationof

motivationandautonomywaseffectiveinlanguagelearning(Dickinson,1995) .

Inmotivationalpsychology,Atkinson's(1974)achievementtheorywasthe

firstmodelofachievementmotivationandhistheorywasestablishedwithinan

expectancy-valueframeworkbecauseheconsideredachievementbehaviorstobe

determinedbyexpectancyofsuccessandincentivevalues.Healsoaddedtwo

othercomponentsinhistheory:needforachievementandfearoffailure.The

formerreferstothenotionthatpeoplewithagreatneedforachievementare

intrinsicallyinterestedinachievingtasks.Thelatterreferstotheoppositeidea

ofneedforachievementsincethemainpurposeofachievingtasksherecomes

fromavoidingnegativeoutcomes.

Atkinson'sachievementtheoryhasinfluencedL2motivationresearch
,and

componentsrelatedtotheexpectancy-valueframework,i.e.,expectancy-value

theory,havebeenwovenintovariousL2researchareas(D6rnyei,2001).For

instance,inexpectancy-valuetheoryinSLA,motivationtoperformactivities

isproducedthroughtwokeyfactors:expectancyofsuccess,andthevalue

ofoutcomes.Therefore,expectancy-valuetheoryclairnsthatthegreater

expectancyforsuccessandthegreatervaluetheindividualassociateswithsuccess

inthetask,thehigherthedegreeoftheindividual'spositivemotivationbecomes

(D6rnyei,2001).Factorsthatdeterminetheexpectancyofsuccessincludepast

experiences(attributiontheory),self-ratedabilities(self-efficacytheory),and

maintenanceofself-esteem(self-worththeoryproposedbyCovington(1992))

(D6rnyei,2001).AccordingtoEcclesandWigfield(1995),thevalueof

outcomesisdeterminedbythefollowingfourcomponents:attainmentvalue,

intrinsicvalue,extrinsicutilityvalue,andcost.Attainmentvaluereferstothe

individua1'sperceptionofimportanceofsuccessinatask.Intrinsicvaluerefers
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tointerestorenjoymenttheindividualexpe】 ・iencesthroughataskwhileextrinsic

utilityvaluereferstotheusefulnessofthetaskforpresentandfuturepurposes・

Costreferstoperceivednegativeaspectsofperformingatask,andincludes

expendedeffortandtime,andemotionalexpendituressuchasanxietyorfearof

failure(D6rnyei,2001).

Thoughlanguagelearningmotivationismultidimensionalandcomplex,

D6rnyei(1998,2001)attemptedtogeneralizedimensionsthatcomprisethe

motivationalcomponentsofL21earners.Consequently,hefoundsevenbroad

dimensionsasfollows:(1)theaffective/integrativedimension(ageneralaffective

aspectoftheL2motivationvariablessuchasintegrativemotivationandintrinsic

rnotivation);(2)theinstrumental/pragmaticdimension(extrinsicfactors);

(3)themacrocontext-relateddimension(broadsocio-culturalfactorssuchas

multiculturalandintergrouprelations);ωtheself-concept-relateddimension

(learner-specificvariablessuchasself-ccmfidenceandanxiety);(5)thegoal-

relateddimension(variousgoalcharacteristics);(6)theeducationalcontext-

relateddimension(evaluationoftheimmediatelearningenvironmentsuchas

classroomorschool);and(7)thesignificantothers-relateddimension(influence

ofparents,family,andfriends).Moreover,D6rnyei(2005)proposedtheL2

MotivationalSelfSystem,whichreferstotheimportanceofL2motivationasa

waytofulfilldiscrepanciesbetweenthelearner'sactualselfandhisorherideal

and`ought-to'L2selves。InCsizerandD6rnyei's(2005a)study"・ith859313-

and14-year-oldHungarianstudentslearningvariousforeignlanguages,they

foundthatmostmotivatedlearnersweretheoneswhohadsuccessfullydeveloped

idealL2selves,whichwasalsorelatedtotheirgreaterinterestsinforeign

language.CsizerandD6rnyei(2005b)furtherstatedthatintegrativenesswasa

keyfactortoachieveidealL2selves.

ConsideringthesetheoriesandfindingsthatsuggestthecomplexityofL2

motivation,thisstudyattemptstoinvestigatewhatcomprisesforeignlanguage

learningmotivationinEFLsettings.ThisstudyisdesignedforanEFLcontext,

usingintegrative-instrumentaltheories,intrinsic-extrinsictheories,self-

determinationtheory,andexpectancy-valuetheory.Itishypothesizedthat

-114(114)



MotivationinForeignLanguageLearning:IntheCaseofJapaneseUniversityStudents(Matsunaga)

foreignlanguagelearningwillbeacomplexandcontext-specificconstruct .

Therefore,theresearchquestionsforthepresentstudyare:(1)Whatarethe

majorcomponentsofmotivationpresentthatresultinJapaneseuniversity

studentshavingthedesiretostudyEnglishinanEFLsetting?;and(2)Whatis

therelationshipbetweenmotivationandlanguageproficiency?

2.Method

2.1.・ 翫r∫ ∫c吻 α〃'∫

Iinvestigated77first-yearuniversitystudentsofthreeEnglishclasses

taughtbytheauthoratKinkiUniversityinOsaka,Japan.Theywere62male

and15femalestudentsmajoringineconomics.ThisEnglishclass,English2,is

requiredforallfirst-yearstudents,andthestudentsaredividedaccordingto

theirEnglishproficiencylevelsmeasuredbyaplacementteststudentstakebefore

theclassstarts.Theplacementtest,amultiplechoicewrittentest,consistsof

shortconversations,grammarquestions,vocabularyquestions,andshortreading

passages.Eachclasshas25to35students,andtheclassmeetstwiceaweekfor

90minuteseach.ThepurposeofthisEnglishclassistodevelopoverallEnglish

communicationskillsmainlyincludingthreeskills:listening,speaking,and

readingskills.Therefore,thestudentslearnbasicskillssuchasgrammarand

vocabulary,oralcornrnunicationskills,andreadingskills.Inaddition,the

coursepreparesthestudentsfortheTOEICTest(TestofEnglishfor

InternationalCommunication).First-yearstudentsalsohavetotakeaclass,

OralEnglish2,taughtbyanativespeakerofEnglish,andthatclass,alsodivided

accordingtothesamelevelsasEnglish2,meetsonceaweekfor90minutes.In

OralEnglish2,studentslearnconversationskillsondailylifetopics.

Thethreeclassesinthisstudywereofbetter-than-averagestudentsinthe

DepartmentofEconomics,andtheiraverageTOEICscorewas438whereasthe

averagescoreofallfirst-yearstudentsofthesamedepartmentwas351.Even

thoughtheirlevelwasbetterthantheaveragestudentsintheDepartmentof

Economics,theirEnglishproficiencywasonlyaroundlow-intermediateto
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intermediateastheirTOEICscoresshow.

2.2.ルfα'8r'α1∫

Attheendofthefallsemester2005,a47-item,seven-point'Likertscale

questionnairewasadministeredinJapaneseasameansofinvestigatingstudents'

motivationinlearningEnglish(seeappendixAfortheoriginalquestionnairein

Japanese,andAppendixBforitsEnglishtranslation).Theinternalconsistency

estimateofreliabilityforthequestionnairewascalculated,andCronbach'sAlpha

(α)was.81.

MostofthequestionnaireitemsweretakenorrevisedfromSchmidtand

Watanabe's(2001)questionnaireitemsbecausetheiritemswereintendedto

measuremotivation,strategyuse,andpedagogicalpreferencesinforeign

languagelearning,andtheauthorthoughttheseitemsonmotivationwere

relevanttothestudentsinherstudy.Inaddition,someitemswerecreatedso

thatthequestionnairewouldbetterfittheparticipantsandthecontextinthis

study.

The47questionnaireitemsweremainlybasedonthreemajormotivation

theories:intrinsicandextrinsicmotivation,integrativeandinstrumental

motivation,andexpectancy-valuetheory.Thequestionnairehadnine

subsectionsasfollows:(1)intrinsicmotivation(6items);(2)extrinsicmotivation

(2items);(3)instrumentalmotivation(7items);(4)integrativemotivation

(4items);(5)valency(4items);(6)expectancy(6items);(7)anxiety(5items);

(8)1anguageaptitude(8items);and(9)motivationstrength(5items).The

partlclpantsansweredeachquestiononaseven-pointLikertscalefrom"Strongly

disagree"to``Stronglyagree."

Inadditiontothequestionnaire,1anguageproficiencywasassessedinterms

ofthestudent'sTOEICscore,whichwasadministeredDecember18,2005and

countedfor20%ofthewholeEnglish2coursegrade,andthestudent'sgrade
,

whichitselfwasbasedonacompositeofthreeassessmentsmadethrlっughoutthe

fallsemester,2005.Theseassessments,alongwiththeirpercentagecontribution

tothefinalgrade,wereasfollows:(1)finalexam(40%),whichassessedstudents'
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achievementbasedonthecoursematerialcoveredoverthefalltermwhichmainly

includedreadingcomprehensionquestions;(2)speechactivity(20%),which

assessedstudents'twopreparedspeechesbasedoncontent,delivery,and

preparationevaluatedbytheinstructor;(3)grammarquizzes(20%),whichwere

administeredonceaweekandquestionsweretakenfromagrammartextbook

usedintheclass.Therefore,thefinalEnglish2coursegrade(100%)was

calculatedbasedonthesethreeelernentsofthecoursegrade(80%)andthe

TOEICscore(20%)mentionedabove.

2.3.P70cθ4彫78∫

Theadministrationofthequestionnairetookplaceduringthefalltermofthe

2005-2006academicyear.Theparticipantswerenotifiedofthefactthatthe

questionnairewaspurelyforresearchpurposesandtheiranswerswouldnotbe

reflectedintheirgradesforthecourse.

ThedatawereprocessedusingtheStatisticalPackagefortheSocialSciences

(SPSS)14.0(2005).Inordertodeterminetheinterrelationshipamongitemsin

thequestionnaire,aprincipalcomponentsanalysiswithVarimaxrotationwas

performed.Thenumbersoffactorstobeextractedwasfirstbasedonthe

followingtwocriteria:minimumeigenvaluesof1.0,andfactorloadingsof,32and

above(Tabachnick&Fidell,1996),Then,duetothefactthatthesetwocriteria

didnotyieldclearfactors,thefollowingnewcriteriawereemployed:minimum

eigenvaluesof2.0,andfactorloadingsof.40andabove.Anyitemswhichdidnot

loadonanyfactorat>.400rwhichloadedonmorethantwofactorswere

eliminated(items5,7,24,25,30,32,33,36,38,39,and40)fromthefurther

analysis,andfivefactorswerefoundthatwererelevanttomanyoftheother36

items.Next,aprincipalcomponentsanalysiswithDirectObliminusingthesame

newcriteriawasperformedinordertocomparetheresultswiththeoneswith

Varimaxrotation.TheresultsusingDirectObliminshowedthatnoneofthefive

factorscorrelatedwitheachotheratastatisticallysignificantlevel(r>.30),and

therefore,Varimaxrotationwaschosenforfurtheranalysisinthisstudy,

Theintemalconsistencyestimateofreliabilityforthequestionnairewith36
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itemswascalculated,andαwas.82.AfterVarimaxrotationusingthenew

criteria,a5-factorsolutionwaschosen,whichaccountedfor57.24%ofthetotal

varianceinlearningEnglishmotivation.Then,reliabilityoftheitemsin

eachfactorwastestedandtheresultsshowedadequatereliability(α<.60)for

eachfactor:α 一一.74forfactor1(11items),α=.83forfactor2(9items),α=.84

forfactor3(7items),α 一.89forfactor4(4items),andα=.77forfactor5(5

items).

Followingtheresultsoftheprincipalcomponentsanalysis,correlation

coefficientswerecomputedamongthefivefactors,TOEICscores,andthefinal

examinationscoresinordertochecktherelationshipbetweenrnotivational

factorsandthestudents'Englishproficiency.

3.ResultsandDiscussion

3.1.ルfo∫'ツ α∫'oη ρ配θ5∫'o〃 〃αか8

Tablelshowsfivefactorsfoundinthestudyandwhichitemsloadedonwhich

factorsalongwitheachitem'scommunality.Meansandstandarddeviationcan

alsobefoundinthistable.Factorlobtainedhighloadingsfromllitems.

Thoseincludeitemsthatwereexpectedtosplitintofourcomponents,but,infact,

loadedtogetheronthisfactor:intrinsicmotivation(3),instrumentalmotivation

(12,13,14,15),integrativemotivation(16,17,18,19),andanxiety(31,34).A

closeexaminationoftheitemsrevealthattheitemsofintrinsicmotivationand

instrumentalmotivationarerelatedtoabroadsenseofintegrativemotivation,

thedesiretoacquirethelanguageofavaluedL2comrnunity・inorderto

communicatewiththegroupmembers.Thenegativeloadingsoftheitemsof

anxietyalsoindicatethestudents'positiveattitudestowardscommunicatingin

English,whichsupportstheintegrativeaspectofthisfactor.Thus,Factorlis

bestdefinedasIntegrative-OrientedMotivation.

Oneitemofintrinsicmotivationandextrinsicmotivation,threeitemsof

Instrumentalmotivation,andfouritemsofvalencyloadedonFactor2.Close

examinationoftheitemsrevealsthattheitemsonthisfactorareallrelatedto
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instrumentalorientation,thedesiretolearnthetargetlanguageforpractical

purposes,orthevalueoflearningoutcomes.Therefore,Factor2wasnamed

InstrumentalMotivationandValency.

Factor30btainedhighloadingsfromsevenitems,threefromintrinsic

motivationandfourfrornmotivationalstrength,anditseemsobviousthat

intrinsicmotivationandmotivationalstrengtharepositivelyrelatedwitheach

other.Inotherwords,itseemsnaturalthatstudentswithmoreilltrinsic

motivation,thedesiretoexperiencepleasureandsatisfactionthroughlanguage

learning,tendtohavestrongermotivation,orstudentswithstrongermotivation

tendtohavemoreintrinsicmotivation.Therefore,Factor3wasdefinedas

IntrinsicandOverallMotivationalStrength.

Allfouritemsoriginallygroupedundertheheadingofexpectancy,i,e.,

expectancyofsuccess,loadedonFactor4.Thus,Factor4waslabeledExpectancy.

Allfiveitemsoriginallygroupedundertheheadingoflanguageaptitudeloaded

onFactor5.Thus,Factor5waslabeledLanguageAptitude.

Byexaminingthesefivefactorsclosely,itseemsthatthestudentswithmore

languageaptitudeandexpectancyofsuccessintheseEnglishclassestendedto

havestrongermotivationintermsofintegrative,instrumental,andintrinsic

motivation.Thisresultcorrespondswiththefactthatthestudentsinthese

Englishclasseswerebetter-than-averagestudentsinthedepartmentandthey

tendedtohavemoreconfidenceintheirEnglishproficiency,whichmayhave

helpedthembecomemoremotivatedtostudyEnglishthanthestudentsinlower

leVelClaSSeS.

Table1(originalbytheauthor)

ル18α η∫,∫'α η4αr4D6v'α ∫'(〃z,Ro左1'64F㍑c1`,rLoα61"19∫,α η4Co'π'η 配'zα〃1'6∫,舜 ♪rル10"v`'"oη ρ μ8∫がoη ηα1r8

1'61η ∫

Item M ∫D
Factorloadings

1 2 3 4 5
パ

3.IwanttouseEnglishoutsideofclass5
.Ol

wheneverIhaveachance.

12.IamlearningEnglishbecauseIwould

liketounderstandmoviesormusicin5.12

English.
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13.IamstudyingEnglishbecauseIwould

liketoliveabroadinthefuture.

14.IwouldliketousetheEnglishIstudied

whenItraveloverseas.

15.BystudyirlgEnglish,IhopeIwilI

beabletoreadEnglishnovels,

newspapers,ormagazlnes.

16.StudyingEnglishisimportantbecause

itwillallowmetointeractwithpeople

whospeakit.

17.IamlearningEnglishtobeableto

makefriendswhospeakit.

18.Iwanttobemoreapartofthecultural

groupthatspeaksEnglish.

19.StudyingEnglishisimportantbecause

itwillenablemetobetterunderstand

thelifestylesandcultureofpeoplewho

speakit.

31.Itembarrassesmetovolunteer

answersinthisEnglishclass.

34.Iwouldfeeluncomfortablespeaking

Englishunderanycircumstances.

6.StudyingEnglishisimportantbecause

ithelpsmebecomeamoreintellectual

pe「son.

8,IamstudyingEnglishmainlybecauseI

wouldliketogetgoodgrades.

9.BeingabletospeakEnglishwillhelp

megetagoodjob.

10.StudyingEnglishisimportantbecause

itwillgivemeanedgeincompeting

withothers.

11.StudyingEnglishisimportantbecause

itwillmakememoreeducated,

20.IthinkimprovingTOEICskillsand

scoreslslmportant.

21.Ithinkimprovingreadingstrategiesis

lmportant.

22.Ithinkimprovinggrammarskillsis

lmportant.

23.Ithinkimprovingpresentationskillsis

lmportant.

1.IenloylearningEnglish.

2

4

ThisEnglishclassisachallengethatI

enjoy・

Iwouldtakethisclassevenifitwere

notrequired.

2.65

5.45

4.73

5.〔}4

4.96

4.(19

4.26

3.86

3.45

4.23

3.30

5.52

5.01

4.78

5.75

5.92

5.51

6.04

4.31

4.73

4.48
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1.68

1.38

1.78

1.60

1.62

1.62

1.50

.71.10-.18-..07.23.61

.68-.37.14.17-.02.51

.72.05.23.01-.11.59

.82.08.11.18.04.72

.81.05.00.18-一.03.70

.73.14-.12.12.13.60

.61.15-.25.27-一..00.54

1.80-.64.13-一.35-.13-.03.56

1.72-.53.23-一.24-.27-.13.48

1.59-.10.60.24-.09-.03.44

1.43-.31.43-.14-.09.29.40

1.34

1.57

.05.76-.08-.16.05.61

.09.55.09-.18.08.35

1.38-.08.60.17.13.03.42

1.40

1.09

.10.75.09.15-.16.63

.16.76.12.08-.21.66

1.42-.00.76.01.20-.22 .67

1.04

1.30

1.28

1.56

.35.65.16-.07,00.57

.33.20.61.[)3.25.60

.21.06.70-.05.13.55

。18.34.62-.01.04.52
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44.WhenIhaveaproblemunderstanding

somethingIamlearninginthis

Englishclass,Ialwaysaskthe

instructorforhelp.

45,Evenwhencourseworkisdifficult,I

neve「91veup・

46.IcantrulysaythatIputmybest

effortintolearningEnglish.

47.IplantolearnasmuchEnglishas

possible.

26.IthinkIhavetheabilitytoimprove

TOEICskillsandscoresinthisclass.

27.IthinkIhavetheabilitytoimprove

readingstrategiesinthisclass.

28.IthinkIhavetheabilitytoimprove

grammarskillsinthisclass.

29,IthinkIhavetheabilitytoimprove

presentationskillsinthisclass.

35.IamgoodatlisteninginEnglish.

37.IamgoodatreadinginEnglish.

40.MygradesforEnglishclassesatjunior

andseniorhighschoolsweregood.

41.IlikedEnglishclassesatjuniorand

seniorhighschools.

42,Ingeneral,Iamanexceptionallygood

languagelearner.

%ofvariance

4.05

4.64

3.48

4.69

4.44

4.45

4.44

3.95

2.91

3.56

4.48

3.81

3.49

1.48

1.48

.16.05.69.20-1.7.57

,05-.11.76.07.14.61

1.37-.12.16.61.11.08.44

1.52

1.45

1.35

.01.20.71-.00.06.55

.29.02.02.83.08.78

.18.01.05.82.23.76

1.41-.05.09.06。82.17.72

1.45

1.53

1.53

1.85

.28.07.15

.37-.29-.15

.23-.09.12

- .19.02.18

.80

.03

.32

.08

.03

.52

.61

.78

.74

.52

.56

.69

1.79-.05.02.29.06.74.64

1.64.01-.07-.01.31.71.60

16.9911.9610.989.457.86

ノVo'8.Boldfaceindicateshighestfactorloadings.Factor1=Integrative-Oriented

Motivation;Factor2=InstrumentalMotivationandValency;Factor3=lntrinsicand

OverallMotivationalStrength;Factor4=Expectancy;Factor5=LanguageAptitude;

h2=COmmUnality.

3.2.70EIC3co7e∫ απ4F'π α'Eκ α〃3

Correlationcoefficientswerecomputedamongthef1vefactors,TOEICscores,

andthefinalexaminationscoresinordertoexaminetherelationshipbetween

motivationandEnglishproficiency(seeTable2).UsingtheBonferroni

approachtocontrolforTypeIerroracrossthesevencorrelations,aρvalueof

lessthan.007(.05/7=.007)wasrequiredforsignificance.

TheresultsrevealthatTOEICscoresandthefinalexaminationscoresare

highlycorrelated(r(75)=.50,ρ=.000),whichindicatesthatthestudentswho

gainedhigherscoresontheTOEICtesttendedtogainhigherscoresonthefinal

examaswel1.Factor4(Expectancy)and5(LanguageAptitude)arecorrelated

一121(121)一
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(r(75)=.35,ρ=.002),whichsuggeststhatthestudentswhoratedtheirEnglish

proficiencyhighertendedtoexpectmoresuccessinclass.Regardingthe

relationshipbetweenthefivemotivationalfactorsandEnglishproficiency,only

Factor5(LanguageAptitude)issignificantlycorrelatedwithbothTOEICscores

(r(75)=.48,ρ 一.000)andthefinalexaminationscores(r(75)=,37,ρ=・.001).This

suggeststhatthestudentswhoratedtheirEnglishproficiencyhighertendedto

scorehigherbothontheTOEICtestandthefinalexaminationinthisstudy.

Table2(originalbytheauthor)

M8α η∫,∫'0η40κ げD8ソ'0"0'∬,0η41η'8rωrr81α 加 η∫ルr7WO7を ∫∫∫αη4Fム,81㌃ κ10r5

M ∫D 1 9
山

3 4 5 6 7

1

9
自

Q
U

4

R
り

ρ
U

7
ー

TOEIC

FinalExam.

Factorl

Factor2

Factor3

Factor4

Factor5

435.18

74.19

48.06

46.06

30.38

17.29

18.25

67.34

12.55

9.43

8.09

7.12

4.90

6.04

.49*

一
.06

-
.14

.14

.23

.48*

一
,08

-
.ll

.15

.26

.37*

.15

.19

.26

.04

.27

.05

- .13

.20

.21 .35*

*ρ<
.007

4.Conclusion

Thisstudydrewuponthemotivationaltheoriesderivedfromintegrative-

instrumentaltheory,intrinsic-extrinsictheory,self-determinationtheory,and

expectancy-valuetheory,andmostofthequestionnaireitemsweretakenor

revisedfromSchmidtandWatanabe's(2001)questionnaireitemsinadditionto

someitemscreatedbytheauthorinordertclmakethequestionnairebetterfitthe

participants(Japaneseuniversitystudents)andthecontext(EFL)inthisstudy。

Inaddition,TOEICscoresandfinalexaminationscoreswereusedinorderto

examinetherelationshipbetweenmotivationalfactorsandEnglishproficiency.

Therefore,thepresentstudywasdesignedandcarriedoutinordertoinvestigate

thehypothesisthatEnglishlearninginanEFLsettingisacomplexand

context-specificconstruct,toinvestigatemajorcomponentsofmotivationthat

resultinJapaneseuniversitystudentshavingthedesiretostudyEnglishinan
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EFLsetting,andtoexaminetherelationshipbetweenmotivationandlanguage

proficiency.

Throughprincipalcomponentsanalysis,fivemotivationalfactorswerefound:

Integrative-OrientedMotivation(Factor1),InstrumentalMotivationand

Valency(Factor2),IntrinsicandOverallMotivationalStrength(Factor3),

Expectancy(Factor4),andLanguageAptitude(Factor5).Themajorityofthe

itemswereexpectedtoclusterintonineaspectsofmotivationalaspectsderived

fromthemotivationaltheoriesmentionedbefore.However,fouritemsin

instrumentalmotivation,fouritemsinintegrativemotivation,andtwoitemsin

anxietyloadedonFactor1,andcloserexaminationrevealedthattheitemson

Factorlwererelatedtointegrativemotivation,whichmeasuresthedesireto

integrateintoanL2community.Therefore,Factorlwasdefinedas

Integrative-OrientedMotivation.Fouritemsinvalencyandthreeitems

ininstrumentalmotivationloadedonFactor2andthisfactorwaslabeled

InstrumentalMotivationandValency.Fouritemsinmotivationalstrengthand

threeitemsinintrinsicmotivationloadedonFactor3,whichsuggestedthatthe

studentswithmoremotivationtendedtohavemoreintrinsicmotivationtowards

learningEnglish.Factors4and5gainedhighloadingsfromasingleconstruct

originallydesignedforthisstudy.

Correlationcoefficientsamongthefivemotivationalfactors,TOEICscores,

andfinalexaminationscoreswerecomputedinordertoinvestigatethe

relationshipbetweenmotivationalfactorsandEnglishproficiency.Theresults

suggestedthatonlylanguageaptitude(Factor5)wascorrelatedwithbothTOEIC

scoresandfinalexaminationscoresatastatisticallysignificantlevel(ρ<.007).

Thisresultseemedlogicalbecauseitisnaturalthatstudentswhoratedtheir

Englishskillshighertendedtoscorehigherinbothtests.Moreover,Factor4

(Expectancy)and5(LanguageAptitude)werecorrelatedatastatistically

significantlevel(r(75)=.35,ρ=.002).Thisresultalsoseemedlogicalbecause

studentswhoratedtheirEnglishabilitieshighertendedtobemoreconfidentin

successinclass.Inconclusion,intercorrelationsamongFactor5andthetwo

tests,andbetweenFactor4and5suggestedthatthestudentsinthisstudywho

-123(123)一
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thoughttheyhadhighEnglishproficiencyandexpectedtosucceedinclasstended

togainhighertestscores.

Theresultsoftheanalysesofthequestionnaireonmotivation,TOEICscores,

andfinalexaminationscoressupportthehypothesisthatlearningEnglishis

complexandcontext-specificbecausetheallalysesrevealedvariousconstructsof

motivationexistedamongthestudents.Therefore,accordingtothisstudy,the

majorcomponentsofmotivationthatleadJapaneseuniversitystudentstostudy

Englishseemtobemultidimensional(e.g.,integrative,instrumenta1,intrinsic,

motivationalstrength,expectancy,andlanguageaptitude).

Theresultsofthisstudyshowingintegrativemotivationasanimportant

constructofthestudents'motivationcorrespondtofindingsofsomemotivational

studies(e.g.,Gardner&Lambert,1959,1972;Csiz6r&D6rnyei,2005b;D6rnyei

&Clement,2000)whichwerecarriedoutbothinESLandEFL.Ontheother

hand,theresultsofthisstudyshowinginstrumental,intrinsicanliexpectancy

motivation,andlanguageaptitudeasotherimportantconstructsofthestudents'

motivationcorrespondtothefindingsofsomeothermotivationalstudies(eg.,

Chen,Warden&Chang,2005;Crookes&Schmidt,1991;D6rnyei,1990;Littlewood
,

1984)carriedoutinEFLcontexts,whichfoundotherconstructsthanintegrative

mOtlvatlOnaSamaJOrCOnStrUCt.

Inaddition,theresultsofthisstudythatthestudentswhoratedtheir

Englishproficierlcyhighertendedtoscorehigherinthetestscorrespondto

DeciandRyan's(1985)self-determinationtheorywherecompetence(self-rated

abilities)isoneofthemajorcomponentsthatisresponsibleforbetterlearning .

Furthermore,theresultsofthisstudythatthosewhoexpectedsu〔lcessinclass

tendedtoscorehigherinthetestscorrespc}ndtoAtkinson's(1974)achievement

theoryinanexpectancy-valueframeworkwhereachievementbehaviorsare

determinedbyexpectancyofsuccessandincentivevalues.

Althoughthen-size(77)ofthepresentstudywasrathersmallandmore

researchisneededtogeneralizetheresultstoalluniversitystudentsstudying

EnglishinJapan,theresultssupportedthehypothesisthatEnglishlearningis

acomplexandcontext-specificconstruct
,factoringinmulti-motivational

-124(124
,)



MotivationinForeignLanguageLearning:IntheCaseofJapaneseUniversityStudents(Matsunaga)

constructssuchasintegrativeandinstrumentalmotivationasmajormotivational

constructs.Moreover,theresultsrevealedthatthemoreexpectancyofsuccess

andlanguageaptitudethestudentsassociatedwiththemselves,thehighertest

scorestheygained.Moreresearchisessentialtoexplorethemotivational

constructsJapaneseuniversitystudentshaveinlearningEnglish,andtoexplore

therelationshipbetweenmotivationandproficiencyinordertoseekbetterways

ofteachingEnglishattheuniversitylevelinJapan.
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ApPendixA(OriginalQuestionnaireonMotivation)

英 語 学 習 に 関 す る 質 問

*成 績 には一切関係 あ りません*

氏 名:

先 日(12月18日)受 験 したTOEICの ス コアを書 いて ください。 占
田

各質問を読 んで,以 下の1～7ま でで,最 も自分 の意見 に近 い ものに○ を して ください。

1
⊥

9
乙

9
0

4

5

ρ
U

7

全 くそ う思 わない。

そ う思 わない。

どちらか と言えばそ う思わな い。

どちらで もな い。

どちらか と言え ばそ う思 う。

そ う思 う。

非常 にそ う思 う。

質 問 全くそ偲 わなし、 非常にそ偲 う

　 　 ヨ 　 ら 　 ア

(1)英 語 を勉強す ることは楽 しい。 ト+一 ←+一 ←+→

(2)こ の 英語の授業 は大変 だがや りがいがある。 ト→一+一 ←一+一+一引

(3)機 会 が あれ ば授業以外 で も英語 を使 うよ うに したい。 ト+一 ←一 ←一 ←+-1

(4)た と え必修 でな くて もこの授業 を履修 したい。 ト+一 →-H-一 ←一引

(5)英 語 を完壁 に話せ るよ うにな りたい。 トー+一 ←一トー++

(6)英 語 を勉強す るこ とでよ り知 的な人間になれ る。 ト+一 一引

ユ 　 ニう 　 ら 　 ア

(7)英 語 を勉強 しているのは主 に卒業単位を満たすためだ。 ←+一 →一→一+一 ←引

(8)英 語 を勉強 しているのは主に良い成績を とるためだ。 ト+→ 一一←一+一 ←引

ユ 　 ヨ 　 ら 　 　

⑨ 英語 を勉 強す ることで良い仕事につ ける可能性が高 まる。 ト+一 →一一←一 ←一ト →

…127(127)一
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⑩ 英語を勉強することは,英 語ができれば他人 との競争にお

いて武器になるので重要だ。

(ll)英 語を勉強することは,英 語ができればより教養がつくの

で重要だ。

⑫ 英語を勉強することで,英 語の映画や音楽を理解 したい。

⑬ 英語を勉強するのは,将 来海外に住みたいからである。

q4)海 外旅行に行ったら,学 んだ英語を使 ってみたい。

⑮ 英語を勉強することで英語の小説,新 聞,雑 誌などを読め

るようにな りたい。

(⑥ 英語を勉強することで,英 語を話す人々と交流 したい。

(1の英語を勉強することで,英 語を話す人々と友達になりたい。

(⑧ 英語圏の文化にとけこみたい。

⑲ 英語を勉強することで,英 語圏の人々の生活や文化をより

理解 したい。

⑳TOEIC力 とTOEICス コ アを上 げることは重要だ。

⑳ 英語の読解技術を身 につ けることは重要 だ。

⑳ 英語の文法力を身 につ けることは重要だ。

⑬ 英語の発表能力(プ レゼ ンテー シ ョンや ス ピーチ)を 身 に

つけ ることは重要だ。

eの

㈲

⑳

伽

⑳

㊤9

この授 業での内容をマ スターで きた と思 う。

この授 業では良い成績を とることがで きると思 う。

私 にはTOEIC力 とTOEICス コ アを上 げ る能力 が あ る

と思 う。

私 には英語 の読解技術 を身 につけ る能 力があ ると思 う。

私 には英語 の文法力 を身 につける能 力がある と思 う。

私 には英語 の発表能力(プ レゼ ンテー ションやス ピーチ)

を身 につ ける能力 があると思 う。

一
一
一一一
トー ←一 十一十 一→一一 ←一一→

1234567
-

一

トー一十一引一一十一一 ←一 トH一
1234567
一

ト →一一 ←一一十一引 一一十一H一一
1234567
-

一

トー ←一一十一 →一一→一 → 一 →

トー ←一 ←一一十一一 ←一一→一一1一一
一128(128)
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⑳

el)

勧

㈱

㈹

この授業 で英語 を話 す とき,あ ま り心 地よ く感 じな い。

この授業 で,自 分 か らすすんで質問に答え ることは恥ずか

しい。

この授業 でテス トを受 け るとき,不 安で落 ち着かな い。

他 の授業 に比 べて この授 業ではよ り緊張す る。

いかなる場面 において も,英 語 を話す ことにため らいを感

じる。

1234567
-

一

一一一

㈲ 英語の リスニングが得意だ。

e③ 英語を話すことが得意だ。

⑳ 英語を読むことが得意だ。

㊨の 英語を書 くことが得意だ。

㈲ 英語での発表(プ レゼンテーションやスピーチ)が 得意だ。

ω 中学や高校での英語の成績は良かった。

ω 中学や高校での英語の授業は好きだった。

働 全般的に,私 は言語学習が得意だ。

⑬

㈲

㈹

⑳

たとえこの授業でやっていることが好きではなくても一生

懸命に取 り組む。

この授業で分か らないことがあるときは先生に聞く。

たとえ授業が難 しくて も決 してあきらめずに取 り組む。

英語学習に全力を尽 くしている。

できるだけ英語を習得 しようと努力 している。

↓三
=
三
1234567
一

一一一一
ご協力 あ りが と うございま した。
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ApPendixB(EnglishTranslationoftheQuestionnaireonMotivation)

IntrinSiCmOtiVatiOn

-
⊥

9
自

9
0

4

に
U

ρ
U

IenjoylearningEnglish.

ThisEnglishclassisachallengethatIenjoy.

IwanttouseEnglishoutsideofclasswheneverIhaveachance.

Iwouldtakethisclassevenifitwerenotrequired.

IwishIcouldspeakEnglishperfectly.

StudyingEnglishisimportanttomebecauseithelpsrnebecomeamore

intellectualperson.

Extrinsicmotivation

7.ImainlystudyEnglishtosatisfytheuniversitylanguagerequi1・ement .

8,IamstudyingEnglishmainlybecauseIwouldliketogetgoodgrades .

InStrUmentalOrientatiOn

9。

10.

11.

12.

13.

14.

15.

BeingabletospeakEnglishwillhelpmegetagoodjob.

StudyingEnglishisimportantbecauseitwillgivemeanedgelncompeting

withothers.

StudyingEnglishisimportantbecauseitwillmakememoreeducated.

IamlearningEnglishbecauseIwouldliketounderstandmoviesormusicin

English.

IamstudyingErlglishbecauseIwouldliketoliveabroadinthefuture .

IwouldliketousetheEnglishIstudiedwhenItraveloverseas.

BystudyingEnglish,IhopeIwillbeabletoreadEnglishnovels,newspapers ,

ormagazlnes.

IntegratiVeOrientatiOn

16.StudyingEnglishis

peoplewhospeakit.

importantbecauseitwillallowmetointeractwith
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17.IamlearningEnglishtobeabletomakefriendswhospeakit.

18.IwanttobemoreapartoftheculturalgroupthatspeaksEnglish.

19。StudyingEnglishisimportantbecauseitwillenablemetobetterunderstand

thelifestyleandcultureofpeoplewhospeakit.

Valency

20.IthinkimprovingTOEICskillsandscoresisimportant.

21.Ithinkimprovingreadingstrategiesisimportant.

22.Ithinkimprovinggrammarskillsisimportant.

23.Ithinkimprovingpresentationskillsisimportant.

Expectancy

24.

25.

26.

27.

28.

29.

IamcertainIcanmastertheskillsbeingtaughtinthisclass.

IbelieveIwillreceiveanexcellentgradeinthisclass.

IthinkIhavetheabilitytoimproveTOEICskillsandscoresinthisclass.

IthinkIhavetheabilitytoimprovereadingstrategiesinthisclass.

IthinkIhavetheabilitytoimprovegrammarskillsinthisclass.

IthinkIhavetheabilitytoimprovepresentationskillsinthisclass.

Anxiety

30.

31.

32.

33.

34.

IfeeluncomfortablewhenIhavetospeakEnglishinthisclass.

ItembarrassesmetovolunteeranswersinthisEnglishclass.

Ihaveanuneasy,upsetfeelingwhenItakeatestinthisclass.

Ifeelmoretenseandnervousinthisclassthaninmyotherclasses.

IwouldfeelurlcomfortablespeakingEnglishunderanycircumstances.

Languageaptitude

35.IamgoodatlisteninginEnglish.

36.IamgoodatspeakinginEnglish.

37.IamgoodatreadinginEnglish.

38,IamgoodatwritinginEnglish.
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39。

40。

41.

42.

IhavegoodpresentationskillsinEnglish.

MygradesforEnglishclassesatjuniorandseniorhighschoolsweregood.

IlikedEnglishclassesatjuniorandseniorhighschools.

Ingeneral,Iamanexceptionallygoodlanguagelearner.

Motivationalstrength

43.

44.

45.

46.

47.

IworkhardinthisclassevenwhenId(⊃notlikewhatwearedoing.

WhenIhaveaproblemunderstandingsomethingIamlearning

Englishclass,Ialwaysasktheinstructorforhelp.

Evenwhencourseworkisdifficult,Inevergiveup,

IcantrulysaythatIputmybesteffortintolearningEnglish.

IplantolearnasmuchEnglishaspossible.

inthis
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