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Abstract

 Genre analysis has been playing a central role in ESP pedagogy since the 1990s, 

and studies on genre theory and on the practice of genre pedagogy have often been 

published. However, few qualitative studies concerning genre have been carried out in 

the fi eld of ESP, and there are very few studies about teachers who use an approach 

that is based on genre analysis. This study aimed to examine how these teachers 

became aware of genre, how their awareness evolved over time, and ultimately how this 

has infl uenced their practice. To that end, the author interviewed three ESP instructors, 

who use a genre-analysis-based approach when teaching university undergraduate and 

graduate students. The results of the interviews indicate that the three ESP teachers 

were aware of genre to some extent through their academic and/or professional 

background before they became ESP teachers and that their ways of describing their 

awareness of genre have largely been infl uenced by their professional background.

Introduction

 Since Swales published his seminal work on the analysis of the rhetorical structure 

of research article introductions （1990）, genre theory has made a signifi cant contribution 

to research in the area of English for specifi c purposes, ESP, （Paltridge, 2013, p. 347）. 

Swales’ work “has had a strong influence in the area of ESP and especially in the 

teaching of graduate writing to ESL students” （Paltridge, 2007, p. 931）, and a large 

number of genre-related studies, including those using corpora, have been carried out 

with regard to the theory and practice of teaching writing. Most of such studies are 

quantitative and have dealt with raising learners’ awareness of genre, practice of genre 

pedagogy, and move analysis of specifi c genres. For example, Yasuda （2011） examined 

how novice foreign language writers develop their genre awareness, linguistic 

knowledge, and writing competence in a genre-based writing course. 

 Meanwhile, in the field of ESP, a few qualitative studies have been found 

concerning genre-related topics （for example, Cheng, 2011; Clynes & Henry, 2004; 
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Dressen-Hammouda, 2008; Flowerdew & Wan, 2010）. In three journals （the English for 

Specifi c Purposes journal, the Journal of Second Language Writing, and the Journal of 

English for Academic Purposes）, which are representative of the fi eld of ESP, qualitative 

studies account for less than 10% of the papers published from 1980 through 2010 

（Dressen-Hammouda, 2013, p. 506）. 

 While studies on genre analysis have largely focused on students, there are few 

studies that have examined teachers’ awareness of genre and practice of genre-based 

pedagogy. Although they do not deal directly with genre awareness, such studies 

include: the description of one teacher’s trajectory of integrating his research on process- 

and genre-based pedagogies into his practice, highlighting how research in process- and 

genre-based pedagogies has infl uenced his decision-making and task creation processes 

（Racelis & Matsuda, 2013, p. 383）; the investigation of what strategies three ESP 

teachers use to deal with in-class subject knowledge dilemma̶one of the challenges 

with which ESP teachers are faced̶in a context of maritime English in China （Wu & 

Badger, 2009）; and the description of  the role that genre played in a project of English 

language syllabus design for secondary schools in Bahrain （Bax, 2006）, which used such 

ethnographic techniques as class observations, interviews with teachers, and 

questionnaires. The Bax （2006） study did not indicate how such qualitative findings 

were analyzed with respect to teachers’ genre awareness, although it concluded “a 

genre- based approach in the new syllabus could not only allow in principle for the more 

systematic choice of texts, but could thereby potentially support more systematic 

approaches to teaching methodology and consequently, to teacher training” （p. 321）. 

One study that explicitly mentions teacher awareness of genre is Poole （1998）, in which 

the author interviewed Ann Johns, who was one of co-editors with John Swales and is 

now editor emeritus of the journal of English for Specifi c Purposes. Asked about her 

interest in genre theory and how it related to ESP, Johns answered as follows: 

  Genre theory fi ts very well into ESP, It’s terribly exciting because when we talk 

about a text as a genre exemplar, we talk about a text as a repeated social action, 

as Miller said in 1984 （Miller, 1984）. Therefore, you are acting within a social 

context. And the more experience you have with certain kinds of actions within 

certain kinds of social contexts, the more luck you have （Poole, 1998, p. 102）.

 Simply put, while qualitative studies in ESP have often dealt with such topics as 

students’ awareness of genre, students’ achievements, and authors’ practice of genre or 
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ESP pedagogy, there are few studies that have focused on genre awareness of and 

practice of genre pedagogy by ESP teachers who are not the authors of the studies 

themselves.  In the present study, the author interviewed three ESP teachers, who use 

a genre-analysis-based approach to teaching university undergraduate and graduate 

students, for the purpose of examining how these three ESP teachers became aware of 

genre, how their awareness evolved over time, and ultimately how this has infl uenced 

their practice. 

 The three participants seemingly share the same concept of genre and some 

genre-analysis-based approaches to teaching, because two of them took the Japanese-to-

English translation course taught by the other. Two of the participants have employed 

genre-analysis-based approaches in the teaching of Japanese-to-English translation at the 

same language institution, and all three participants have used genre-analysis-based 

approaches in their English courses in university undergraduate and graduate 

programs. Through the interviews with these participants, the present study addressed 

the following research question: How have the three ESP instructors’ perceptions about 

genre evolved in the course of their schooling and professional careers?

Method

Participants 

 The three participants were all female, pseudonymously called Margaret, Junko, 

and Michiko. They were selected by convenience sampling. They, and the author, have 

been closely connected with each other through their histories of involvement in ESP, 

and they share an understanding of genre and genre-based approaches to teaching. 

 Margaret, a native speaker of English, is an expert in ESP and one of those who 

first introduced the practice of ESP pedagogy in Japan. She studied chemistry in 

university and started translation in about 1970. She has taught English at the 

university level since 1979 or 1980 and at the graduate level since the mid or late 1980s. 

She started teaching a Japanese-to-English translation course at a language institution in 

the 1980s. She has been teaching at many places ranging from high school to graduate 

school and a Japanese-to-English translation course at a language institution. 

 Junko, a native speaker of Japanese, took the Japanese-to-English translation 

course taught by Margaret for a year and an interpretation course at the same 

institution for two years. Before taking the translation course, she already had 
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experience as an in-house translator. After taking the translation course, she became a 

freelance translator, working on architectural or other technical documents. She has 

been teaching the same translation course together with Margaret at the language 

institution for about 13 years. She is also teaching reading and writing courses at two 

universities. Before starting teaching at universities, she earned a master’s degree in 

TESOL at an American university in Japan. 

 Michiko, a native speaker of Japanese, studied primary school education in 

university. She worked as an in-house translator at a copier manufacturer for three 

years and then took the Japanese-to-English translation course taught by Margret and 

Junko for about three years. She then obtained master’s and doctoral degrees in studies 

of education in language and culture at a national university in Kansai. At the time of 

the interview, she had the experience of seven years in teaching university 

undergraduate students and five years in teaching graduate students. Table 1 

summarizes the backgrounds of the participants and their experience in teaching 

writing and translation and learning translation. 

Table 1 

Instructors’ Backgrounds and Experience 

Margaret Junko Michiko
L1 English Japanese Japanese

Educational 
background

U: Chemistry
M: TESOL

D: Applied linguistics

U: Architecture
M: TESOL

U: Primary school 
education

M, D: Education in 
language and culture

Professional 
background J-E translation J-E translation

J-E interpretation J-E translation

Teaching 
undergraduates ESP EGP （Writing）

EGP （Reading）
EGP
ESP

Teaching graduates ESP --- ESP

Translation 
experience

Teaching 
（genre-based）

Learning
Teaching 

（genre-based）

Learning 
（genre-based）

* U: Undergraduate course       M: Master’s course        D: Doctoral course 
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Interviews 

 Interview questions were semi-structured, and the same questions were asked to 

each participant. However, some questions were not asked to specific participants 

depending on the response of the interviewee to previous questions. The set of 

questions consisted of two sections: the participants’ academic background and their 

professional background. The questions for academic background were asked to explore 

how aware the participants were of genre as undergraduate and graduate students. The 

questions for professional background were aimed at fi nding out how aware they were 

of genre when they worked previously （as Japanese-to-English translators）.  Because 

native English-speaking Margaret is fluent in Japanese, all interview sessions were 

conducted in Japanese, so that coding of responses in the analysis stage would be easier. 

Analysis

 The interviews were audio-recorded, summarized, and translated into English as 

shown in Appendix I. The summaries of the answers served as initial coding, or holistic 

coding, based on which diff erences and similarities in the answers from each participant 

were examined. Those answers then identifi ed as relating to the participants’ awareness 

of genre were transcribed and coded by means of values coding. Values coding usually 

employs three components, Values, Attitudes, and Beliefs, to examine perspectives or 

worldviews of participants, and it is appropriate particularly for studies that “explore 

cultural values, identity, intrapersonal and interpersonal participant experiences and 

actions” （Saldaňa, 2013, p. 111）. In the interviews, however, there were no responses 

that represented the participants’ Beliefs. Furthermore, the responses initially coded as 

the Values and Attitudes components were difficult to distinguish from each other: 

Those coded as Values could be thought of as Attitudes, and vice versa. Therefore, the 

Values and Attitudes components were combined into the single category of Values. 

Consequently, responses that represented how aware the participants were of genre 

and how they thought about genre or genre texts were identifi ed as Values components. 

Specifically, those words or expressions that indicated the participants’ cognition, 

emotion, and action in relation to genre were identifi ed as Values. 

 In addition to values coding, two other components were also coded: One is events 

that caused the development or a change in the participants’ awareness of genre, and 

the other is keywords the participants used to explain their awareness of genre. The 
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participants’ responses that were coded as these three components were examined to 

explore whether the participants were aware of genre or not, how and when they 

became aware of genre, and how their awareness of genre changed over time. For 

excerpts from the interviews with the participants and coding of them, see Appendices 

II through IV. 

Results

 Margaret was not aware of genre at all as an undergraduate. Although she found 

reference articles for her chemistry studies were diff erent from other types of written 

text, she says she did not recognize them as a genre at all. She fi rst encountered the 

concept of genre when she met John Swales in 1981, when he explained how the 

introductions of science research articles have a characteristic rhetorical structure. This 

happened before she was enrolled in a TESOL program at graduate school, and it was 

also before Swales got his article about genre analysis published. Because she had 

majored in chemistry in university and had already had the experience of editing a 

large number of science research articles and teaching English to university science 

majors, what Swales said about the introductions of science research articles was a 

matter of course to her. She recalls as follows （hereafter, excerpts of the interviews 

have been translated from Japanese to English by the author）. 

  Those days, I had already worked on correction of a huge number of science 

research articles. So, I thought, “It’s a matter of course.” I thought, ‶People write 

introduction sections that way.” When he published an article about what I thought 

as a matter of course, I thought, “They all don’t know about this?” During the 

seminar at the University of Michigan, we ate and talked together. And during such 

talks, he said, “It seems that they say this fi rst in introduction sections, and this 

second, and that next, ...” But I .... （Appendix II, Time 0:22:07）

During her master’s course, she was interested in ESP and also got interested in genre 

analysis. Those days, she was clearly aware of genre but not as much as she is now. 

Now, she thinks Swales’ concept of genre fi ts best. 

 Junko was not aware of genre, either, as an undergraduate studying architecture, 

although she thinks that she acquired the language used to describe architecture and 

design as part of the subjects she was taking at university. One of the distinct features 

of the text types she encountered those days was the frequent use of imperatives in 
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design drawings. When she was taking a master’s course in TESOL at graduate school, 

she was already familiar with the concept of ESP, and therefore, she was more aware of 

genre than she was an undergraduate. Before she started taking the Japanese-to-English 

translation course taught by Margaret, she already had the experience of translation as 

an in-house translator at a company, where she collected reference materials in genres 

the same as those of the source texts. She said she was vaguely aware of genre but 

became more aware after taking the translation course （Appendix III, Time 0:08:11 and 

0:08:44）. When taking the translation course, she was also collecting reference materials 

in genres the same as those of the course assignments. She said she was aware of genre 

to some extent, although she did not use the term “genre” in those days. She also took 

an interpretation course for two years, where she worked on such genres as news 

reports and seminar speeches. Although her awareness of genre was not clear, she felt 

that expressions were slightly diff erent across genres. After leaving the translation and 

interpretation courses, she worked as a freelance translator and got translation jobs that 

translation companies chose for her to translate. These jobs were mostly technical 

documents in the field of architecture, and she recalls that genres in that field were 

familiar to her. 

 Michiko was not aware of genre, either, as an undergraduate, although she 

recognized wedding invitation cards were diff erent from other text types. Because she 

took a master’s course in graduate school to study ESP, she became aware of genre but 

not as much as she is now. She says she clearly recognized that she needed to be aware 

of genre. As to her awareness of genre as a doctoral student, she states as follows. 

  The more you study ESP, the more you need to be aware of genre. So, I became 

more aware of PAIL, which means what is the purpose and who are aimed at. I 

thought I had been aware of that, but in retrospect, awareness of the purpose of the 

text and its audience, ....  I think I became more aware about what the purpose of 

the text is and who its audience is. （Appendix IV, Time 0:07:51）

Later in the interview, she often used such terms as PAIL （purpose, audience, 

information, and language features） to explain how aware she was of genre in the past. 

PAIL was suggested by Margaret and has been used as an approach to Japanese-to-

English translation in the translation course that she took at the language institution. 

Before taking the translation course taught by Margaret, Michiko was working as a 

freelance translator and an in-house translator at a copier manufacturer, where she 
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struggled with the contents of documents she had to translate from Japanese to English. 

She recalls as follows. 

  First of all, I needed to locate the problem carefully; whether not knowing about the 

copier or about the technology used. For example, when the case involved patenting, 

I needed to fi nd out whether the problem lies in the legal matters or in my English 

ability. （Appendix IV, Time 0:13:50）

  Then, I understood the technology used and the legal matters in Japanese, and then 

I faced another challenge that was how I should communicate those pieces of 

information to the partner company. （Appendix IV, Time 0:14:05）

  Looking back, I think that was a problem of genre. I mean P and A. The Purpose 

and Audience were clear, as well as Information. Since I was translating, as to 

Information, they asked me to translate this information. That means I didn’t know 

language features; that was the challenge then. At that time, there was no native 

speaker of English around us ... （Appendix IV, Time 0:14:21）

 Afterwards, Michiko took the Japanese-to-English translation course that was 

taught by Margaret based on Swale’s genre theory. Interestingly, she says that when 

she was taking the course, she was more obsessed with lexical and grammatical 

components such as words and expressions rather than genres. After leaving the 

translation course, she worked as a freelance translator with a machinery manufacturer, 

where, she recalls, she was struggling with the language features of genre texts. With 

respect to her awareness of genre those days, she explains as follows. 

  For example, I used to write procedures of each operation of various manufacturing 

processes, such as assembly and painting. As to procedures, the genre is the same 

even though manufacturing processes are diff erent, for example, between assembly 

and painting, and even though their contents are also diff erent. I was aware of that. 

（Appendix IV, Time 0:22:40）

  So, um ..., I recognized I had written procedures of the assembly process that way, 

procedures of the painting process should be written in the same way. This probably 

means that I was aware of genre. （Appendix IV, Time  0:23:22） 

Discussion

 What is common to all of the participants in terms of how they became aware of 

genre is that their professional backgrounds infl uenced their awareness of genre, even 
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though they did not know the term “genre.”  Junko used to collect reference materials 

in the same genres as those of her translation jobs. During the interview, Michiko 

analyzed the challenges that she faced in her translation jobs, explaining them using the 

term PAIL that is an acronym of “purpose,” “audience,” “information,” and “language 

features” and was proposed by Margaret to increase students’ awareness of genre 

features. Then, Michiko found that those challenges occurred because she did not know 

the language features of the genre texts that she dealt with in her jobs. Although it is 

not included in the Appendixes, Margaret also said she used to request her client 

company to provide documents in English that were similar to the translation jobs （in 

Japanese） she got when she was working with an electric appliance manufacturer as a 

freelance translator. 

 What is common to Margaret and Junko is that although they did not know the 

term “genre,” they learned such features of genre as the rhetorical structure of science 

research articles （Margaret） and words and expressions frequently used in technical 

documents （Junko） through their academic and professional backgrounds. Margaret 

met Swales in person in 1981 and knew about his findings concerning introduction 

sections of science research articles （Swales, 1981）. Such fi ndings were, however, not 

new to Margaret, because she had studied chemistry in university and afterwards 

edited a large number of scientifi c research articles. 

 What is unique to Michiko is that she used the term PAIL when she was looking 

back and analyzing the challenges that she faced in her translation jobs. Genre texts 

have three components （action, substance, and form）, and the form of a text varies 

depending on its action and substance （Noguchi, 2006, 2010）. This concept can be 

described using the terms “purpose,” “audience,” “information,” and “language features” 

as follows: The language features of a genre text are determined by its purpose, 

audience, and information.  Michiko frequently used similar paraphrases in the 

interview. When Michiko was taking the translation course, she focused on microscopic 

aspects of translation, such as words and expressions, rather than macroscopic aspects, 

such as PAIL. However, she later got involved in graduate and undergraduate ESP 

programs where she has worked for a long time with Margaret, who has long used a 

teaching approach that is based on the concept described above. This fact has probably 

caused her frequent use of the term PAIL in the interview, which indicates that she has 

been signifi cantly infl uenced by Margaret. 
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 Meanwhile, Margaret and Junko used the words that are related to their academic 

and professional backgrounds and translation jobs: For example, Margaret used such 

words as academic essays, research articles, Swales, ESP, and genre analysis （See 

Appendix II.）; and Junko used such words as architecture, design, frequently used 

expressions, topics, economics, and international aff airs （See Appendix III.）. Although 

the term PAIL was coined by Margret herself, she did not use it at all in the part of the 

interview analyzed in this study. Junko did not either, because when she was taking the 

translation course taught by Margaret, Margaret had not conceptualized PAIL and even 

had not taken a TESOL master’s course. Moreover, Junko has worked less with 

Margaret than Michiko has. These facts are probably the reasons Junko seems less 

infl uenced by and more independent of Margaret. 

Conclusion

 As to the research question “How have the three ESP instructors’ perceptions 

about genre evolved in the course of their schooling and professional careers?” the 

interviews with the three ESP teachers in this study indicated the following.  

▶　 They were aware of genre to some extent through their academic and/or 

professional backgrounds before they became ESP teachers, even though they did 

not know the term “genre” as defi ned by Swales （1990）. 

▶　 Their ways of describing their awareness of genre have largely been infl uenced by 

their professional backgrounds. 

 Finally, I would like to mention issues that were not dealt with in this study. First, 

this study examined three ESP teachers’ awareness of genre through the interview 

excerpts in two sections of interview questions: the participants’ academic backgrounds 

and their professional backgrounds. In addition to these questions, three other sections 

of questions about the participants’ teaching practices before, during, and after class 

were asked but remain to be analyzed. If their teaching practices are analyzed, fi ndings 

might be linked to their awareness of genre and provide other ESP teachers with 

teaching implications. Their practices and how their understanding of genre is 

connected to their practices might be examined with reference to Racelis and Matsuda 

（2013） that describes how a writing teacher has integrated genre into his writing 

classroom for students with lower profi ciency. Although the study does not describe his 

own awareness of genre and its relation to his practice in detail, it explains how he 
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brought the concept of genre into his classroom: The teacher tried to create an 

opportunity for the students to discuss the generic features of writing tasks so that they 

could apply what they learned to their future writing tasks （p. 389）. The same kind of 

eff ort has been made by all of the participants in their courses. 

 Second, triangulation would increase validity of the present study. The author 

observed Margaret’s and Junko’s classes of the Japanese-to-English translation course. 

Discussion of the fi ndings of the observations will add to the indications of the present 

study.  Third, this study has focused on only three ESP teachers who are closely 

connected with each other. In other words, they might be situated in one particular area 

in the fi eld of ESP. Obviously, teachers in other areas of ESP should be investigated, so 

as to explore how broad or narrow the range of their awareness of genre is and how 

their awareness of genre has infl uenced their teaching practices.

 Filling these gaps will help discuss awareness of genre of a larger number of ESP 

teachers and its relations to their pedagogical practices. 
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Appendix I. A Sample of Summaries of Interview Answers
AB: Academic background PBC: Practices before class L: Translation course at language institution
PB: Professional background PDC: Practices during class U: University courses

PAC: Practices after class
Question Margaret Junko Michiko

1) Academic Background and Genre Awareness

AB
Q1-1. Could you tell me about academic
background, starting with the
undergraduate level?

AB Q1-2. What did you study in the
undergraduate course? Both arts and sciences. Geochemistry. Interior design of architecture, bachelor

of fine arts Primary school education

AB Q1-3. What did you study in the master
course?

TESOL, focusing on science English in
each course TESOL Studies in Language and Culture

focusing on education

AB Q1-4. What did you study in the doctoral
course?

ESP (systemic functional) with Dudley-
Evans, genre analysis of science
review articles

Studies in Language and Culture
focusing on education

AB
Q1-5. As an undergraduate student, how
would you characterize your awareness
about genre?

Not aware at all, although noticing that
science research articles are different
(from others in terms of form).

Not aware of genre, but acquiring
language repeatedly used for talking
about architectural design

Not aware of genre

AB
Q1-6. As a master-course student, how
would you characterize your awareness
about genre?

Interested before Swales published
"Genre Analysis" in 1990. Knowing
genre can be analyzed. Aware of
genre.
(As a freelance translator before taking
the master course, I used to ask the
client to provide documents in the
same type as the source text, which we
call it "genre" now. <II-35>)

Recognizing research papers as a
genre. Being aware of genre

AB
Q1-7. As a doctoral-course student, how
would you characterize your awareness
about genre?

Analyzing the genre of science review
articles Being aware more strongly

AB
Q1-8. How long did you take the
Japanese-to-English translation course at
Simul Academy?

1 year
Interpretation: 2 years

3 years from 2001 and 2003, along
with the English-to-Japanese
translation course.

AB
Q1-9. How would you characterize your
awareness about genre before being
enrolled in Simul

Collecting documents in the same
genre as the target texts as an in-
house translator

In retrospect, as an in-house translator,
I was struggling with the Language
Features in situations where the
Purpose, Audience, and Information
were clear.

AB
Q1-10. How did your awareness about
genre change when taking the translation
course?

Translation course: Being aware of
genre although not knowing the word
because of having experience of
professional translator
Interpretation course: Dealing with the
genre of international affairs, although
not knowing the word

Obsessed with details, rather than
genre features.

AB Q1-11. How did your awareness about
genre after leaving the translation course?

After translation course: As a freelance
translator, familiar with architectural
and other technical documents,
although not knowing the term of genre
After interpretation course: Although
having knowledge of architecture,
spoken language was dominant.

Through jobs with a machinery
manufacturer as a freelance translator,
I think I was very aware of genres.

2) Professional Background

PB Q2-1. Please describe your current
position(s). <Not asked> <Not asked>

Lecturer at the department of science
and engineering of a private university
in Kansai.

PB Experience of translation
Starting in 1970 or 1971 with an
electronic manufacturer, working on
various business documents

<Not asked>
3 years as an in-house translator at an
electronic equipment manufacturer
freelance translator:

PB
Q2-2. How long have you been teaching
the Japanese-to-English translation
course at Simul Academy?

Since the 1980s 12-13 years

PB

Q2-3. How long have you been teaching
undergraduate- and graduate-level
English courses that are based on genre
analysis?

Undergraduate; around 1980:
Graduate; mid-late 1980s

5 years. Using PAIL as a framework in
reading classes, although not using
genre analysis.

Undergraduate: 7 years
Graduate: 5 years
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